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Introduction

Social Studies is a subject within the Social 
Sciences learning area. It is the systematic study 
of an integrated body of content drawn from the 
social sciences and the humanities. It enables 
students to develop their knowledge and un-
derstandings of the diverse and dynamic nature 
of society. They learn about how interactions 
occur among cultures, societies and environ-
ments. They develop and apply skills as they in-
vestigate society, explore issues, make decisions 
and work cooperatively with others. The under-
standings and skills they develop enable them 
to participate in society as informed, confident 
and responsible citizens. The purpose of Social 
Studies in the Samoan Secondary School Curric-
ulum is to state what all students should learn 
and achieve in Years 9 to 12 Social Studies pro-

grammes emphasise learning about people, cul-
tures and groups in various time and place set-
tings. Such learning includes the development of 
understandings of the local, national and inter-
national settings. Social Studies in the Samoan 
Curriculum for the Secondary Levels establishes 
major learning outcomes, learning outcomes and 
strands for the areas of Social Studies in general, 
Geography and History. Within the strands, the 
curriculum sets out a clear and structured pro-
gression of major learning outcomes that span 
all levels of secondary schooling. Major learning 
outcomes and learning outcomes are also estab-
lished for three Social Studies processes: Inquiry, 
Values Exploration, and Social Decision Making. 
These processes incorporate the essential skills 
of the Samoan Curriculum Framework.

Scope of the Curriculum
The National Curriculum is made up of:

• The National Curriculum Policy Frame-
work outlines the framework of underly-
ing principles and required learning areas; 
and

• A set of curriculum statements which de-
fines the learning principles, major learn-
ing outcomes and key learning outcomes 
which all Samoan schools are required to 
follow.

This Social Studies Curriculum is only for Year 
9. It sets out progressions of skills and knowl-
edge for students in Samoa Secondary schools. 
This curriculum statement applies to: 

• All Samoan secondary schools.

• All students irrespective of gender, ethnic-
ity, belief, ability, social or cultural back-
ground.

• Year’s 9-10 secondary schooling.

Each school provides programmes of learning, 
which may be part, or the entire National Curric-
ulum, in response to local needs, priorities, and 
resources. The learning programmes offered by 
school must provide the learning activities and 
the opportunity for the students to achieve the 
standards that are included in the National Cur-
riculum.
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The Structure of the Social  
Studies Curriculum 
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Organisation of the Social Studies Curriculum
The Social Studies curriculum statement pro-

vides information for teachers, students, par-
ents, families and the wider community, on what 
students are expected to be able to do in each 
year of secondary schooling in Social Studies.

All national subject curriculum statements are 
organised to show the:

1. General aim of the subject curriculum

2. Organising strands of the curriculum

3. Major Learning Outcomes that organise 
the learning within the strands

4. Key Learning Outcomes to be achieved at 
each year level

Key Principles
The National Curriculum Framework lists five 

key principles which underpin all aspects of the 
Samoan education including the development of 
the curriculum. They are:

Equity
Equity requires that the system will treat all in-

dividuals fairly and justly in the provision of educa-
tional opportunities. Policies and practices which 
advantage some social groups and disadvantage 

others will be avoided, while those which address 
existing inequalities in access, treatment and out-
come will be promoted.

Quality
Educational quality is exemplified by high stan-

dards of academic achievement, cultural under-
standing and social behaviour, and results from 
the complex interplay of professional and technical 
factors, and social cultural practises. Policies pro-

FIGURE 1. 
Curriculum Hierarchy
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moting these will focus on the learning institutions 
and specifically on day to day classroom practices 
including monitoring, assessment and reporting of 
students outcomes and teaching effectiveness.

Relevance
Relevance in education implies a system which 

is meaningful, recognised, applicable and useful to 
one’s life. It should enhance individual and commu-
nity well-being and ultimately national develop-
ment, including cultural, humanistic and spiritual 
aspects. Policy decisions will address what is rel-
evant to the individual learner, to the community 
and nation.

Efficiency
Efficiency in education is demonstrated by lead-

ership and management practices which ensure 

optimum use of resources (human, financial and 
material) at all levels, efficient service delivery, ef-
fective communication and coordinated and trans-
parent decision making. Policies will reflect the 
need to be both efficient and effective.

Sustainability
Sustainability requires the wise utilisation of hu-

man, financial and material resources, to ensure 
balanced and continual development in the system. 
Transparency and accountability are necessary at 
all levels. The collective values, trust, integrity and 
a sense of responsibility for the common good in 
community and national development will be pro-
moted.

Curriculum Principles
This Social Studies curriculum is based on the 

Principles stated in the National Curriculum Poli-
cy Framework. These principles give direction and 
consistency for the development of programmes 
and related policies. The Principles are:

• All students can be successful learners. 
The Samoan Curriculum recognises that all 
students can be successful learners when they 
are provided with sufficient time and support.

• Students need to be engaged. The Samoa 
Curriculum recognises that for students to 
succeed, curriculum experiences must relate 
to student interests, needs and learning styles 
in order to engage students in their learning.

• Programmes must be planned. The Samo-
an Curriculum recognises that for students 
to be successful, programmes must be care-
fully planned and use a range of teaching 
approaches in order to cater for the various 
learning styles of students.

• Programmes must develop the whole 
person. The Samoan curriculum recognised 
that programmes must be broad and bal-
anced and provide opportunities for the intel-
lectual, social, spiritual and cultural disposi-

tions of each student to be developed so when 
students complete their schooling, they are 
well prepared for work and further learning. 

• Assessment must inform practice. The 
Samoan Curriculum recognises the need for 
teachers to use monitoring, assessment and 
reporting practices that help them evaluate 
the effectiveness of their teaching practices 
as well as provide an indication of students’ 
achievement against established standards.

• Teachers make a difference. The Samoan 
Curriculum recognises the centrality of high-
ly effective teaching in ensuring quality out-
comes for students.

• Community involvement assists learn-
ing. The Samoan Curriculum recognises that 
fa’asamoa must be upheld and that the com-
munity plays a large role in the education of 
students.

• A sustainable future. The Samoan Curricu-
lum emphasises the need to develop environ-
mentally and socially sustainable practices. 
This applies not only to the physical environ-
ment but also in the way society structures 
itself socially, culturally and economically.



Social Studies. Years 9-12

9

General Aim
The Social Studies Curriculum aims to enable 

students to participate in a changing society as 
informed, confident and responsible citizens.

Organising Strands
Students will achieve the general aim by devel-

oping knowledge and understanding about soci-
ety as they study the five Social Studies strands of:

Social Living;

• Culture and Heritage
• Place and Environment
• Resources and Economic Activities
Development and Change

SUB-STRANDS and SPECIFIC AIMS

Each strand has Sub-strands and Major Learn-
ing Outcome that develops the general aim of 
Social Studies. These Major Learning Outcomes 
of each Social Studies strand establish a clear 
and structured progression of Key Learning Out-
comes that span the years 9-10.

Social Studies knowledge, skills and processes 
have been organised into five strands. Strands 
are broad groupings of knowledge, skills and 
processes within a learning area. The continu-
ity of each strand enables students to develop 
knowledge and understanding from Years 9-10.

The five strands must be covered in each year 
for Years 9-10.

From their study of SOCIAL LIVING, stu-
dents will understand:

• People’s organisation and participation in 
social institutions.

• The rights, roles, and responsibilities of 
people as they interact within social insti-
tutions.

Students will study and examine the nature and 
functions of social institutions and organisations 
and the interactions within and between social 
institutions. They will understand the rights, 
roles and responsibilities that people have as 
they participate in social institutions. They will 
learn about making rules, within different social 
institutions and laws within different types of 
governments and their impacts on people’s lives. 
They will understand the effects of change on 
people’s rights, roles and responsibilities.

The Five Strands and Major Learning Outcomes
From their study of CULTURE AND HERI-

TAGE students will understand:

• The importance of maintaining and sus-
taining culture and heritage.

What happens when cultures interact?

Students will understand how culture and 
heritage contribute to their identity and to the 
identity of others, as individuals and as group 
members. They will discover how communities 
reflect the cultures and heritage of the people 
and find out how culture and heritage are devel-
oped, passed on and maintained. Students will 
examine the nature and consequences of cultural 
interactions as they investigate the customs and 
traditions associated with cultural activities.

From their study of PLACE AND ENVIRON-
MENT students will understand:

• That people identify with place and envi-
ronment through past and present experi-
ences.

• The significance of people’s interaction 
with their environment.

Students will understand the importance of 
place and environment to people and the ways in 
which people influence place and environment. 
They will examine the different ways people and 
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groups view places and environments. Students 
will learn how and why people regulate the use 
of places and environment and how differences 
over their use can be resolved. They will inves-
tigate how people represent and interpret place 
and environment. 

From their study of RESOURCES AND ECO-
NOMIC ACTIVITIES students will understand:

• That people access, manage and use re-
sources to live.

• That people allocate, distribute and share 
resources through economic activities.

Students will develop their knowledge of the 
nature of resources and of the ways people uti-
lise and exploit resources. Students will learn 
that resources can be renewable and non-re-
newable and that the management of resources 
involves choice. They will learn how conflicts 
might arise from the use of resources and par-
ticipation in economic activities and how these 
conflicts might be resolved.

Students will examine the changing nature of 
economic activities. They will find out how soci-
eties organise production, distribution and con-
sumption of goods and service. Students will ex-
amine how specialisation and interdependence 
relate to exchange and trade. They will consider 
how the policies and actions of groups, institu-
tions, businesses, and government, regional and 
international organisations affect economic ac-
tivities and have consequences for people and 
for society.

From their study of DEVELOPMENT AND 
CHANGE students will understand:

• That development and change involve in-
teraction with, and interdependence of, 
peoples and places.

• How and why development and change oc-
cur and the resulting influences on society.

The National Curriculum is aimed at enabling 
students to learn. Learning is a process by which 
new understanding are constructed. Students 
learn best when they take action themselves to 
generate and create meaning, and to apply the 
new knowledge in meaningful situations. Teach-
ing practices must aim for effective learning. Stu-

dents are more likely to be involved in effective 
learning if teachers use activities such as dis-
cussion, investigation and reflection, problem 
solving, and working together. These types of ac-
tivities help students to think deeply about the 
content they are learning.

Assessment and Evaluation
Assessment is the process of gathering mean-

ingful information which is used to make judg-
ments on aspects of the learning cycle such as 
learners’ performance against the achievements 
and the quality and effectiveness of learning 
programmes. Assessment and evaluation of So-
cial Studies teaching and learning must reflect 
the principles in the Samoa National Assessment 
Policy Framework.

The National Curriculum recognises the rela-
tionship between the principles and purposes 
of the curriculum and methods of assessment. 
Assessment methods are an important factor in 
influencing and constraining teaching methods. 
The things that are assessed are seen as import-
ant. The way assessment is conducted empha-
sises the need to gain skills that are assessed. 
Written examinations focus on a narrow range 

Approaches to Teaching and Learning
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of knowledge and skills that can be assessed in 
written forms. The domination of assessment 
by pen and paper examinations legitimises the 
focus on a narrow range of skills, confirming a 
narrow range of teaching methods:

It is important therefore that:

• A range of assessment procedures is used 
to provide useful information on students’ 
progress against the achievement objec-
tives stated in the Social Studies strands.

• Skills and knowledge such as indepen-
dent inquiry, oral language, and any prac-
tical skills need to be assessed. These are 
not easily accessed by examination and 
need assessment through school-based 
activities.

• Assessment and evaluation be on going 
and help improve the ways in which So-
cial Studies programmes are meeting the 
students’ needs.

• Where appropriate, families and commu-
nities be involved as participants in the 
assessment and evaluation process.

• Students are involved in the assessment 
of their own progress in Social Studies.

Assessment should be an integral part of 
teaching and learning: it should not merely 
test learner achievement at the end of a unit of 
work. For this purpose, teachers’ guide/man-
uals provide assessment guidelines appropri-
ate for each learning outcome – which need 
to be adapted to suit the circumstance of each 
classroom situation. For assessment to achieve 
its full potential teachers need to ensure that 
learners receive immediate feedback on areas 
that need improvement.

Learning-teaching-assessment cycle

There are three purposes of assessment: 

1. Assessment for learning 
2. Assessment as learning 
3. Assessment of learning.

Assessment for learning 
Assessment of individual learners’ progress is, 

above all, diagnostic and informative. The pur-
pose of such assessment is to improve teaching 
and learning by diagnosing learning strengths 
and weaknesses before teaching and learn-
ing commences, and then measuring learners’ 
progress against defined learning outcomes, 
and reviewing the effectiveness of teaching pro-
grammes. The information which teachers re-
cord from these assessments enables clear pro-
files of individual learners’ achievement to be 
built. These profiles are used to inform teachers 
about each learner’s learning and development, 
and to provide the basis for feedback to learners 
and parents. 

Assessment for learning is based on a variety of 
student activities. These include: questioning of 
and by students; class exercises and activities in-
volving individual and group work; products cre-
ated by learners; projects and portfolios; teacher 
observations of learner performance; discussion; 
student self-assessment and peer assessment. 

Activities such as these give teachers the op-
portunity to give verbal or written feedback to 
each student. The feedback is constructive and 
encouraging, and aims to build confidence. It is 
mainly descriptive, emphasising strengths and 
challenges. The information also gives teachers 
the opportunity to adjust their own teaching to 
ensure students’ learning is proceeding satisfac-
torily. No grades or scores are given.

Assessment as learning 
A learning outcomes approach to teaching and 

learning requires constant classroom assessment 
of learner progress for each clearly defined out-
come, and constant feedback to learners and par-
ents. Assessment should be positive and encourag-
ing and help learners understand how to improve. 
Assessment is only meaningful when there is a 
clear sense of purpose and anticipated outcome – 
known to both the learner and the teacher. 

Learning

Teaching Assessment
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Students have some ownership of, and take re-
sponsibility for, their learning because they know 
in advance what is expected of them – what the 
learning goals are, and how achievement of the 
goals is going to be measured. Assessment tasks 
are explicitly linked to the curriculum and class-
room programme.

Assessment of learning 
Assessment of learning is summative. It takes 

place at the end of a learning unit and is usually 
accompanied by a grade or score. It tells the stu-
dent, parents and the teacher how achievement 
compares with the expected outcome.

Effective assessment in Social Studies seeks to:

• Be valid, reliable and authentic.

• Help students and teachers focus better on 
learning.

• Be rewarding – in terms of offering guid-
ance about progress and skills.

• Give feedback.

Teachers evaluating their programmes or units 
can use information from assessment.

Evaluation is used to measure the success or 
otherwise of programmes or units. It requires 
a teacher to judge what worked well, how well 
the teaching improved students’ learning, and 
what needs changing to improve the unit or pro-
gramme for next time. Teachers should involve 
colleagues and students in the process of evalu-
ation, by asking them for their feedback on how 
well the teaching programme or unit met their 
learning needs.

Students will have opportunities to develop 
their knowledge and understandings about Sa-
moan society through studying:

1. Pacific migration, settlement, life and interac-
tion in various areas of the Pacific over time.

2. The migration, settlement, life and interac-
tions of Samoans within Samoa.

3. The subsequent migration, settlement, life 
and interaction of Americans, British, Ger-
man, New Zealand and other cultural groups 
in various areas of Samoa over time.

4. The effects of colonisation for Samoans and 
immigrants.

5. The influence of Samoa’s culture and heri-
tage on the social, political and religious be-
liefs and systems.

6. The influence of other cultures and heritages 
on Samoa’s social, cultural, political and reli-
gious beliefs and systems.

7. The perspectives of the matais as these affect 
contemporary systems, policies and events.

8. The perspectives of tama-a-le-eleele (tagata-
moni o le aiga ma le nu’u).

9. Characteristics, roles, and cultural expres-
sions of the various groups living in Samoa;

Essential Learning About Samoa
10. Major events in Samoa’s history.

11. People in Samoa’s history.

12. The physical environment of Samoa and how 
people interact with the landscape.

13. The treaties between Samoa and other coun-
tries and their significance for Samoa.

14. Changing patterns of resources and land use.

15. Changing patterns of economic activity and 
trade.

16. The origins, development and operation of 
system of government and law, of the fran-
chise and of local and national democratic 
institutions.

17. The nature and organisation of tautua and 
employment.

18. The development over time of Samoa’s identity 
and ways in which that identity is expressed.

19. The location and significance of important 
natural and cultural features of the landscape.

20. Current events and issues within Samoa e.g., 
Climate change.

21. Samoa’s participation in international 
events and institutions and its possible 
role in world affairs in the future.
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The language associated with learning Social 
Studies is often abstract and demanding for any 
learner. For students who must learn through the 
medium of their second language, English, learn-
ing is even more complex. Such students are re-
quired to develop English language for school 
learning at the same time as attending to the re-
quirements of content learning.

They are expected to use English to:

• Reason through conclusions

• Read and understand expository texts

• Develop arguments

• Analyse, synthesise and evaluate ideas

Furthermore they are assessed in English on 
how well they express themselves either orally 
or writing. English as second language learners 
may take at least 5 to 7 years to develop English 
language skills for academic learning compared 
to those students for whom English is the first 
language. All students must develop the lan-
guage associated with learning Social Studies. In 
practice it requires:

The language students will need in order to:

• Understand

• Talk about social studies content

• Participate effectively in learning activities;

• Should be identified and taught together 
with the appropriate content

In this way, language is developed in relevant 
and meaningful contexts. The development of 
English language skills for learning needs to be 
supported in all areas of the curriculum.

Social Studies will have these features:

• A planned integration of content and lan-
guage learning in various contexts.

• The provision of opportunities for stu-
dents to use language for both social and 
academic purposes.

• A balance of learning activities through lis-

Language and Learning
tening and reading, speaking and writing, 
viewing and presenting.

• Focused instruction on language struc-
tures from word forms and meanings to 
sentence patterns, to whole texts and the 
structures and conventions that go with 
them.

• Opportunities for learners to interact with 
others in the classroom, school and wider 
community in samoa and english languages.

• Frequent opportunities for meaningful in-
teraction between teachers and students, 
with teachers providing good models of 
language use and a balanced use of either 
language separately.

• The provision of opportunities for students 
to share their own knowledge, attitudes, 
values and viewpoints in learning activities.

• An inclusive learning environment which is 
gender-inclusive, non-racist and non-dis-
criminatory.

• The involvement of students in the full 
range of thinking skills (cognitive process-
es) from recall of information to analysing 
information and making conclusions and 
generalisations.

• The provision of fair, valid, appropriate 
and consistent assessment activities that 
are integrated with learning.

• Opportunities for learners to develop their 
knowledge and understandings about sa-
moan society and the settings that have 
significance for samoa.

• Learning experiences that enable the 
learner to investigate and explore import-
ant social issues now and in the future, 
make decisions and work cooperatively.

• The provision of activities aimed at in-
creasing the learner’s knowledge of their 
history, their land and their society.
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Samoa has involvement in a range of interna-
tional organisations e.g., the United Nations, and 
participates in international events e.g., the Com-
monwealth Games. Students will develop under-
standings of international organisations, events 
and global issues that affect Samoa.

A setting that addresses global issues, interna-
tional organisations and events must be includ-
ed in the Social Studies programme for each year. 

Providing a Balanced Programme in Social Studies
The Social Studies Curriculum strands, major 

learning outcomes and key learning outcomes 
provide guidelines for the content of any Social 
Studies unit in both levels. The key learning out-

comes will be used to write specific learning out-
comes for the knowledge to be covered and the 
skills to be used and developed.

Students will study communities and societ-
ies in a range of different times, places and en-
vironments in order to meet the key learning 
outcomes. These times, places and environments 
are called ‘settings’ for studies.

The settings for Social Studies units must in-
clude learning about Samoan society (see Sum-
mary of Essential Learning about Samoa).

There will also be opportunities for students 
to study communities and societies in places be-
yond Samoa. Students will study people as social 
beings in other times and places to help them 
have a better understanding of themselves.

Settings in the Pacific are of particular impor-
tance to Samoa. Samoa has historical, cultural, 
sporting and economic links with Pacific nation 
neighbours including Australia, New Zealand and 
Japan. At least one setting from the Pacific must 
be included in the Social Studies programme for 
each year.

Settings in other parts of the world may include 
Asia, the Middle East, South and North America, 
Africa, Europe and Russia. Settings from at least 
two of these areas must be included in the Social 
Studies programme for each year. Teachers may 
also use other relevant and appropriate settings 
in their programmes.

Settings for Studies

International Organisation and Events
The school Social Studies programme for years 
9-10 will therefore reflect balance of settings. 

Note: The selection of settings provides flex-
ibility in planning for teachers and depends on 
the range of resources available to the school.
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Viewpoints

The first Principle in the Samoa Secondary 
Curriculum: Overview Document states that the 
curriculum:

…acknowledge that learners in any classroom 
bring different perceptions of learning and pro-
ceed through any learning experience at their own 
preferred styles, at different levels and at their own 
rates. To ensure that learning opportunities are not 
restricted all school programmes will be gender-in-
clusive, non-racist and non-discriminatory.

Social Studies encourage students to acknowl-
edge the experiences and viewpoints of a range 

of people that may be different from their own. 
Students will be challenged to think clearly and 
critically about human behaviour and to explore 
different values and viewpoints.

Teachers must incorporate different view-
points into Social Studies programmes so that 
students’ views are broadened by being able to 
‘see the world as others see it’. Included in this 
section are viewpoints on gender inclusiveness, 
multicultural issues, current and future issues.

Many Social Studies materials have tradition-
ally focused on the experiences of boys and men. 
The experiences of girls and women have often 
not been visible and where they have been visi-
ble they have often been stereotyped or consid-
ered of less importance.

Social Studies programmes will:

• Use inclusive language e.g., people instead 
of mankind, they or he and she iinstead of 
them and everybody, e.g., police officers 
rather than policemen.

• Include the interests, views and contri-
butions of both women and men, girls 
and boys in the use of settings, planning 
of learning and teaching activities, selec-
tion and use of resources and methods of 
teaching.

• Examine issues related to sexism and ex-
plore ways to promote non-sexist attitudes 

Gender Inclusive Viewpoints
and behaviour in the schools and wider 
community, e.g., the need to promote train-
ing and access of women to male dominated 
professions e.g., engineers and mechanics.

• Develop learning experiences that create 
awareness of students to value both tradi-
tional and non-traditional gender roles.

• Develop learning experiences that recog-
nise the contribution and status of both 
women and men, girls and boys in differ-
ent cultures, places and times.

• Incorporate skills in understanding differ-
ent viewpoints on gender issues.

• Ensure that both girls and boys take active 
valued leadership roles in activities, and 
that girls and boys have equitable access to 
resources, including teachers’ tie, learning 
assistance and technological equipment.

Students in Samoan schools will understand 
the characteristics, roles and cultural expres-
sions of the various groups of people living in Sa-

Different Viewpoints
moa. They will have opportunities to know about 
the different viewpoints and values held by dif-
ferent people living in Samoa. The Summary of 



16

Essential Learning about Samoa chart provides 
students with opportunities to develop their 
knowledge and understanding about how Samo-
an society has been influenced by other cultural 
and ethnic groups through studying:

• The subsequent migration, settlement, 
life and interaction of Americans, British, 
Germans, New Zealand and other cultural 
groups in various areas of Samoa over time.

• The effects of colonisation for Samoans 
and immigrants.

• The influence of Samoa’s culture and her-
itage on its social, political and religious 
beliefs and systems.

• The influence of other cultures and heri-
tages on Samoa’s social, cultural, political 
and religious beliefs and systems.

Social Studies programmes in schools will:

• Examine what is meant by the terms ‘cul-
ture’ and ‘ethnic’ groups’.

• Examine issues related to stereotyping and 
prejudice.

• Explore ways to promote understanding of 
different viewpoints.

• Consider members of cultural and ethnic 
groups within the local and wider Samo-
an community when including aspects of 
content related to those cultural and eth-
nic groups.

Social Studies programmes provide many op-
portunities for students to examine current is-
sues and events. 

These programmes in schools will:

• Provide opportunities for students to know 
about current issues that are important to 
them, their local communities, Samoa, the 
Pacific communities and the wider world.

• Develop students’ interest in current 
events and issues.

Viewpoints on Current Issues
• Develop students’ understanding and abil-

ity to analyse information e.g., news media.

• Encourage students to become active citi-
zens and to understand the ways that they 
can participate in their local community, 
the wider Samoan community, and the Pa-
cific and global communities.

A major task of Social Studies programmes is 
to prepare students to live in a rapidly changing 
world. In order to do this, Social Studies pro-
grammes will:

• Encourage students to practise creative 
problem-solving.

• Develop in students the confidence that 
they can contribute to the future of their 
society and help people shape it.

Viewpoints on Future Issues
• Examine the possible future impacts of 

current directions in Samoa, the Pacific re-
gion and global communities.

• Develop understanding of development 
and change and explore what might hap-
pen in the future.
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Safety
Students taking Social Studies may sometimes 

go outside of the classroom for field trips and 
other activities. It is important that teachers and 
students are always safe wherever they go. Be-
low are some examples of safety measures for 
students and teachers to consider:

• Always take safety wear when you go 
hiking or walking on dangerous slippery 
grounds. 

Time Allocation
Time allocation for Social Studies in Second-

ary Schools in Samoa is as follows:

• Year 9 - 4 hours per week

• Year 10 – 12 levels - 5 hours per week

• Students must always stay together and 
not wander far away from the rest of the 
group. 

• Do not play with sharp tools if you use them.

• Watch the time and count your team be-
fore leaving your school.

• Count your students before returning back 
from an excursion.





Social Studies
Strands, Major Learning Outcomes

and Key Learning Outcomes
for Year 9
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STRAND 1: PLACE AND ENVIRONMENT
LEVEL YEAR 9

M
LO

Demonstrate: that people identify with place and environment through their past and present experiences.

• The significance of people’s interaction with their environment.

SU
B-

ST
RA

N
D Identity with place and environment

How places reflect the past interactions of people and their environment when they:

KL
O

• Gather information about places and environments that are important to people in the past and still signifi-
cant today.

• Identify traditions that originated for the past interactions of peoples and their environments; (cultural and 
natural).

• Explain how traditions and cultural practices reflect past interactions of people with their environments.

• Discuss the changes in traditions and cultural practices caused by changes to places and environment.

SU
B-

ST
RA

N
D Interaction with the environment

Why people move between places and the consequences of this for the people and the places when they:

KL
O

• Gather information about people moving between places.

• Identify factors that lead to changes to places and changes in the environment.

• Discuss the effects of population change in a place on people and on natural and cultural features of the 
environment. (Implication of changes to places and environment).

• Practices caused by changes to places and environment.

STRAND 2: RESOURCES AND ECONOMIC ACTIVITIES
LEVEL YEAR 9

M
LO

Demonstrate: people access, manage and use resources to live

• People allocate, distribute and share resources through economic activities.

SU
B-

ST
RA

N
D Management of resources

How and why people use resources differently and the consequences of this when they:

KL
O

• Gather information on the different ways in which different cultural groups may use the same resource.

• Report on the different values that people may attach to a resource (e.g., in work, worship, sport, nature).

• Explain what happens when resources are viewed or used in new and different ways.

SU
B-

ST
RA

N
D Use of resources 

How people’s participation in economic activities has changed and the consequences of this when they:

KL
O

• Gather and present information on the factors that have changed people’s participation in economic activi-
ties (e.g. technological developments, social attitudes towards the working week, the environment, women in paid 
work, availability of labour, business decisions, availability of resources).

• Analyse how these factors have changed people’s participation in production, distribution, consumption 
and exchange.

• Compare and contrast the difference of exchange of goods and services. (unpack: past and current).
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STRAND 3: SOCIAL LIVING
LEVEL YEAR 9

M
LO

Demonstrate: people’s organisation in groups.

• Rights, roles and responsibilities of people as they interact within groups.

SU
B-

ST
RA

N
D People’s Group Organisation

How and why groups are organized within communities and societies when they:

KL
O

• Gather information and describe a range of social institutions.

• Communicate findings about the functions of those social institutions.

• Make some general statements about the social institutions they belong to.

SU
B-

ST
RA

N
D Interaction within groups

How and why people seek to gain and maintain social justice and human rig.hts when they:

KL
O

• Define human rights and social justice.

• Collate (sort and put together) information about human rights and social justice.

• Discuss how human rights might vary in different social institutions (unpack: introduce Universal Human 
Rights etc.).

• Explain how and why people seek to gain and maintain human rights and social justice; (unpack: predict 
what might happen to people seeking to gain and maintain human rights and social justice.)

STRAND 4: DEVELOPMENT AND CHANGE
LEVEL YEAR 9

M
LO

Demonstrate: development and change involve interaction with, interdependence of, people and places.

• How and why development and change occur and the resulting influences on society.

SU
B-

ST
RA

N
D People and places

The meaning of development and why development and change occur when they:

KL
O

• Select and list examples of development and change in communities.

• Give reasons why development and change occur.

• Give examples of causes and effects of development and change on peoples’ lives.

SU
B-

ST
RA

N
D People and places

The influences of development and change on people and places when they:

KL
O

• Organise information about the influence of development and change on people and places.

• Identify and describe places which have been influenced by development and change.

• Present the responses of people towards development and change in places.
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CULTURE AND HERITAGE
LEVEL YEAR 9

M
LO

Demonstrate: everyone’s identity is influenced by culture and heritage: 

- What happens when culture interact?

SU
B-

ST
RA

N
D Culture and heritage

How and why culture and heritage are passed on and sustained in society when they:

KL
O

 • Communicate findings about the ways that culture and heritage might be passed on and sustained e.g., 
through myths, legends, stories, adornments, songs, dances, arts and crafts, ceremonies.

 • Explain how and why identity is developed, maintained and expressed (national, cultural, personal etc.).

SU
B-

ST
RA

N
D Interaction of cultures

The impact of the spread of new technology and ideas on culture and heritage and how and why cultures 
adapt and change when they:

KL
O

 • Gather information on how technological changes have affected the ways in which people maintain and 
pass on their heritage;

 • Describe the ways that new technologies and ideas have changed culture and heritage.

KL
O

 • Communicate how different cultures interact and the consequences of such interactions;

 • Explain how changes and adaptations of their culture affect people’s values;

 • Predict what happens when people adapt and change to new environments.

* These Key Learning Outcomes are extracted from the Culture and Heritage Strand, being inserted and merged into/with the 
HISTORY Strand of Social Living
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Introduction

Geography is a subject within the Social Stud-
ies learning area. It is the study of the physical 
features of the earth and its atmosphere, and 
of human activity as it affects and is affected by 
these, including the distribution of populations 
and resources and political and economic activ-
ities. It enables students to develop their knowl-
edge and understandings of the diverse and dy-
namic nature of society. They learn about how 
interactions occur among cultures, societies and 
environments. They develop and apply skills as 
they investigate society, explore issues, make 
decisions and work cooperatively with others. 
The understandings and skills they develop en-
able them to participate in society as informed, 
confident and responsible citizens. The purpose 
of Geography in the Samoan Secondary School 
Curriculum is to state what all students should 

learn and achieve in Years 10 to 12 Geography 
programmes emphasise learning about people, 
cultures and groups in various time and place 
settings. Such learning includes the development 
of understandings of the local, national and in-
ternational settings. Geography in the Samoan 
Curriculum for the Secondary Levels establish-
es major learning outcomes, learning outcomes 
and strands and sub-strands for the areas of Ge-
ography. Within the strands, the curriculum sets 
out a clear and structured progression of major 
learning outcomes that span from year 10 to 
year 12 of secondary schooling. Major learning 
outcomes and learning outcomes are also estab-
lished for three Geography processes: Inquiry, 
Values Exploration, and Social Decision Making. 
These processes incorporate the essential skills 
of the Samoan Curriculum Framework.

Scope of the Curriculum
The National Curriculum is made up of:

• The National Curriculum Policy Framework 
which outlines the framework of underly-
ing principles and required learning areas.

• A set of curriculum statements that defines 
the learning principles, achievement aims 
and objectives which all Samoan schools 
are required to follow. 

This Geography curriculum is for Years 11 and 
12. It sets out progressions of skills and knowl-
edge for students in Samoa secondary schools. 
This curriculum statement applies to:

• All Samoan secondary schools.

• All students at Year 11 and 13 that have se-
lected this subject as one of their options 
subjects.

• All students who have selected this option, 
irrespective of gender, ethnicity, belief, so-
cial or cultural background.

Each school provides programmes of learning 
which may be part or the entire National Curric-
ulum in response to local needs, priorities and 
resources. The learning programmes offered by 
schools must provide the learning activities and 
the opportunities for the students to achieve 
the standards that are included in the national 
curriculum. 
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The Structure of the Geography Curriculum

The Geography Curriculum statement pro-
vides information for teachers, students, par-
ents, families and the wider community, on what 
students are expected to achieve in each year if 
secondary schooling in Geography.

But first, what is Geography?

School Geography is the study of spatial patterns 
in the physical and human environment and the 
processes that create these patterns. Interactions 
within and between physical and cultural envi-
ronments are of critical importance in geographic 

Organisation of the Geography Curriculum
studies, particularly in terms of the impacts such 
interactions on the lives and activities of people.

All national subject curriculum statements are 
organised to show the:

1. Aims of the subject curriculum.

2. Organising strands of the curriculum.

3. Major learning outcomes that organise the 
learning within the strands.

4. Key learning outcomes to be achieved at 
each year level.

General
Aim

Strand

Strand
Major Learning 

Outcome

Sub Strand

Sub Strand

Sub Strand

Sub Strand

Key Learning
Outcomes

Specific Learning 
Outcome

Specific Learning 
Outcome

Specific Learning 
Outcome

Specific Learning 
Outcome

Specific Learning 
Outcome

Specific Learning 
Outcome

Key Learning
Outcomes

Key Learning
Outcomes

Key Learning
Outcomes

Key Learning
Outcomes

Major Learning 
Outcome

Major Learning 
Outcome

FIGURE 1. 
Curriculum Hierarchy
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The National Curriculum Framework lists five 
key principles which underpin all aspects of the 
Samoan education including the development of 
the curriculum. They are:

Equity
Equity requires that the system will treat all 

individuals fairly and justly in the provision of 
educational opportunities. Policies and prac-
tices which advantage some social groups and 
disadvantage others will be avoided, while those 
which address existing inequalities in access, 
treatment and outcome will be promoted.

Quality
Educational quality is exemplified by high 

standards of academic achievement, cultural un-
derstanding and social behavior, and results from 
the complex interplay of professional and techni-
cal factors, and social cultural practices. Policies 
promoting these will focus on the learning insti-
tutions and specifically on day to day classroom 
practices including monitoring, assessment and 
reporting of students outcomes and teaching ef-
fective.

Relevance
Relevance in education implies a system that 

is meaningful, recognised, applicable and useful 

to one’s life. It should enhance individual and 
community well-being and ultimately national 
development, including cultural, humanistic and 
spiritual aspects. Policy decisions will address 
what is relevant to the individual learner, to the 
community and nation.

Efficiency
Efficiency in education is demonstrated by 

leadership and management practices that en-
sure optimum use of resources (human, financial 
and material) at all levels, efficient service deliv-
ery, effective communication and coordinated 
and transparent decision making. Policies will 
reflect the need to be both efficient and effective.

Sustainability
Sustainability requires the wise utilisation of 

human, financial and material resources, to en-
sure balanced and continual development in 
the system. Transparency and accountability 
are necessary at all levels. The collective values, 
trust, integrity and a sense of responsibility for 
the common good in the community and nation-
al development will be promoted.

Key Principles

Curriculum Principles
This Geography curriculum is based on the 

principles stated in the National Curriculum Pol-
icy Framework. These principles give direction 
and consistency for the development of pro-
grammes and related policies. The Principles are:

• All students can be successful learners. 
The Samoan Curriculum recognises that all 
students can be successful learners when 

they are provided with sufficient time and 
support.

• Students need to be engaged. The Samoa 
Curriculum recognises that for students to 
succeed, curriculum experiences must re-
late to student interests, needs and learn-
ing styles in order to engage students in 
their learning.

Principles
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General Aims

• Programmes must be planned. The Sa-
moan Curriculum recognises that for stu-
dents to be successful, programmes must 
be carefully planned and use a range of 
teaching approaches in order to cater for 
the various learning styles of students.

• Programmes must develop the whole 
person. The Samoan curriculum recog-
nises that programmes must be broad and 
balanced and provide opportunities for the 
intellectual, social, spiritual and cultural dis-
positions of each student to be developed 
so when students complete their schooling 
they are well prepared for work and further

• Assessment must inform practice. The 
Samoan Curriculum recognises the need 
for teaches to use monitoring, assessment 
and reporting practices that help them 
evaluate the effectiveness of their teaching 
practices as well as provide an indication 

of students achievement against estab-
lished standards.

• Teachers make a difference. The Samo-
an Curriculum recognises the centrality of 
highly effective teaching in ensuring quali-
ty outcomes for students.

• Community involvement assists learn-
ing.The Samoan Curriculum recognises 
that fa’asamoa must be upheld and that the 
community plays a large role in the educa-
tion of students.

• A sustainable future. The Samoan Cur-
riculum emphasises the need to develop 
environmentally and socially sustainable 
practices. This applies not only to the 
physical environment but also in the way 
society structures itself socially, culturally 
and economically.

The Aims of school Geography in Samoa, at 
Years 11 and 12 are:

1. To develop knowledge and understanding of: 

a. the spatial patterns in the physical and 
human environment and the process-
es that create these patterns.

b. the interactions within and between 
places/environments, and between 
people and places/environment.

c. places and an appreciation that un-
derstandings of places can vary for 
different groups of people.

d. cultural and social perspectives on geo-
graphic patterns, trends and issues.

e. the nature and application of systems 
approaches in the development of 
geographic knowledge.

f. the evolving issues that influence the 
achievement of sustainability in an is-
land nation such as Samoa.

7. To develop the skills:

a. of geographic inquiry and learning in 
order to more actively participate in and 
even direct, their geographic studies.

b. to recognise and evaluate the value lad-
enness of aspects of cultural processes.

c. to effectively evaluate and respond 
appropriately to changes within, and 
between, the physical and human 
environment.

8. To encourage an appreciation of the world 
we live in at different scales – from that of 
individual experience to the local, the re-
gional and the global.

9. To enhance the abilities of students to ap-
ply their geographic knowledge, under-
standings and skills to situations in their 
own communities so that they will be able 
to participate in society as informed, confi-
dent and responsible citizens.

Aims, Strands and Sub-strands
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Students will achieve the aims by developing 
knowledge and understandings about society 
as they study the six Geography strands of:

• Physical Environments
• Population and Settlement
• Development Studies
• Resources and their Uses
• Environmental Issues
• Field Studies

Geography knowledge and skills for secondary 
schooling in Samoa has been organised into six 
strands. Strands are broad groupings of knowl-
edge and skills within a learning area (such as 
Geography). The continuity of each strand en-
ables students to develop knowledge and under-
standing though Years 11 and 12.

From their study of PHYSICAL ENVIRON-
MENTS, students will recognise and under-
stand:

• Spatial patterns and interacting processes 
within physical environments.

• The impact of processes within physical 
environments on the cultural environment 
and how people can influence physical 
processes and their impacts.

Students will learn about the main climatic, 
bio-geographic and geologic processes that in-
teract to shape the environments of different is-
lands in tropical Pacific locations. They will learn 
how the physical environments of islands have 
shaped and influenced cultural activities and 
how cultural activities can change or accelerate 
natural processes. They will study global tecton-
ic and atmospheric natural events and their ef-
fects as natural hazards, and how the actions of 
people can lessen the effects of such hazards.

From their study of POPULATION AND SET-
TLEMENT students will recognise and under-
stand:

• Key patterns and processes associated 
with population change, distribution and 
settlement.

Organising Strands

The Six Strands and Specific Aims

Specific Aims and Sub-Strands
Each strand has two specific aims that develop 

the general aims of Geography. The two specific 
aims of each Geography strand establish a clear 
and structured progression of major learning 
outcomes that span the years 10 – 12.

• Settlements as systems, and the impacts of 
populations and settlement processes on 
place and environment.

Students will learn about the processes of 
population change and patterns that are a con-
sequence of the processes of population change. 
They will study the impact of population change 
on people, places and environments. They will 
study the patterns and processes of settlements 
of these on people. They will understand the re-
lationship of settlements to places around ad be-
yond them.

From their study of DEVELOPMENT, stu-
dents will recognise and understand:

• Spatial patterns associated with differenc-
es in development.

• The effects of planning on social and eco-
nomic development

Students will learn about spatial inequalities 
in development and processes that have led to 
these inequalities. They will learn about devel-
opment planning to address spatial inequalities 
at different scales and in different contexts. They 
will learn about global development. They will 
learn about the factors that influence national 
development strategies.

From their study of RESOURCES AND THEIR 
USE, students will recognise and understand: 

• Systems of production associated with 
the use of renewable and non-renewable 
resources; they will also understand the 
ways that people use resources to interact 



Social Studies. Years 9-12

29

with the physical environment to form pat-
terns in a particular place.

• People’s decision making about the man-
agement of resources.

Students will learn about farming and mining 
as systems of production. They will learn about 
the effects of change and sustainable manage-
ment practices on farming and mining. They will 
study systems of water and hydro-energy supply. 
They will recognise and understand the impor-
tance of the management of water supply and 
hydroelectric (HEP) energy systems.

From their study of ENVIRONMENTAL IS-
SUES, students will recognise and under-
stand:

• The effects of people’s actions on process-
es and patterns within a physical environ-
ment or system at different scales.

• Different perspectives on the use and man-
agement of a physical environment or sys-
tem at a global scale

Students will learn about policies and practices 
that have changed a physical environment. They 
will study different perspectives that groups of 
people have on the natural environment being 

studied. They will learn about climate change as 
a consequence of interactions between cultural 
environments and the atmosphere. They will un-
derstand different perspectives on and respons-
es to climate change.

From their learning through FIELD STUD-
IES, students will recognise and understand:

• The purpose of fieldwork in education 
through Geography.

• Different methods are used in geographic 
fieldwork.

Students will learn why fieldwork is important 
in investigating geographic concepts at a local 
scale. They will study and apply the geographic 
inquiry process. They will learn of the role of field 
studies in the investigation of geographic concepts 
at a national level. They will apply the techniques 
used in the geographic inquiry process.

Important note: The achievement objectives of 
the Field Studies strand are to be integrated into 
topics based of the achievement objectives of oth-
er strands. Decisions of where, when and how are 
to be determined by schools and detailed in their 
schools’ Geography programmes. 
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Concept Definition Specific example Sample Geographic Ideas

Pattern

The distribution of 
phenomena on the 
Earth’s surface.

Tropical cyclones occur 
between 5 degrees – 25 
degrees north and south of 
the equator- in the northern 
hemisphere, they move in 
NE direction, in the south-
ern hemisphere they move 
in the SE direction.

• Some spatial patterns are the 
result of people’s organization-
al; structures (social, economic, 
or political).

• All spatial patterns (physical 
or cultural) are the result of 
processes.

Process

A sequence of related 
events, resulting in 
a clearly identifiable, 
measurable outcome.

Low latitude + intense 
insolation +large expanse 
of ocean water + warm air 
raising jet stream overhead 
+ spin of the earth (Coriolis 
effect) + …= tropical cyclone

• Processes vary in time and 
space.

• Processes vary in magnitude 
and frequency.

• Some processes encourage 
concentration, others dispersal.

Interactions

When parts of different 
systems have an im-
portant, mutual effect 
on one another.

Rainfall (from climate) is im-
portant to a rainforest. Tran-
spiration from vegetation in 
a rainforest returns water 
vapour into the atmosphere.

• Interaction takes place at differ-
ent scales and different degrees 
of intensity/complexity.

• Landscapes are the results of 
interactions within the environ-
ment.

• Cultural processes interact with 
the physical environment to 
establish patterns in places.

Conceptual Framework

Organising Concepts
As students process new information, they 

build concepts in order to make sense of that 
new information and to give it structure. Con-
cepts can be developed further into important 
ideas by combining them to reflect significant 
relationships in Geography. Geographic ideas 
are developed when concepts are combined in 
generalisations.

Ten concepts have been made explicit in Samoa 
school Geography. The Key Concepts (KC) are es-
sential in all the strands of learning. They are:

• Patterns
• Processes
• Interactions
• Systems
• Scale
• Place
• Location
• Change
• Sustainability
• Perspective
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Concept Definition Specific example Sample Geographic Ideas

Systems

The general nature 
of a system defines it 
– made up of inputs 
into a system, that 
undergoes change 
(processes in that 
system) and as a 
consequence, there 
are outputs that 
leave the system.

A fish farm is a system 
– inputs to a fish farm 
operation include sunshine, 
water, capital, labour, etc. 
Changes that affect the 
inputs cleaning, feeding, 
harvesting etc. Outputs 
include fish, profit etc. 

• The inputs, throughputs and outputs 
of a system make it dynamic.

• Change in one part of the system will 
lead to change in another part.

• Changes occur frequently due to 
human impact.

• According to human values, changes 
in a system may be seen as benefits 
or costs.

• An open system is one where flows 
of energy and matter across bound-
aries.

• A system that has no flows across 
its boundaries (except for energy) is 
known as closed-system e.g., hydro-
logical cycle.

Scale

The spatial breadth 
and relative signifi-
cance of an event or 
geographic place.

This could be at the 
level of the indi-
vidual; or local; or 
national; or regional 
or global.

The impact of viral disease, 
SARS.

Individual – fear, grief. A 
person cancels her trip to 
Hong Kong.

National – Singapore gov-
ernment imposes bans on 
travellers from China, and 
relatives of SARS patients 
forced to stay in isolation.

Global – worldwide alert I 
the disease, international 
agencies such as WHO are 
tracking its location and 
spread, providing assistance 
and information.

• Events at one scale can have a 
different impact on the same groups 
of people if they were to occur at a 
different scale.

• People see themselves as being 
important parts of the environments 
they live within at different scales.

Place A specific point or 
area on the Earth’s 
surface that is of im-
portance to a person 
or groups.

The important places in stu-
dents’ day to day lives may 
include home, school, bus 
stop in Apia, the local shop, 
church. What is an import-
ant place to students in 
Apia, will be different to the 
places that are important to 
their teachers.

• The size and location of a place may 
vary.

• Places have meaning to people. Some 
places are more meaningful to some 
people than others.
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Concept Definition Specific example Sample Geographic Ideas

Location Where a place is – 
measuring it (location) 
and taking into account 
a range of factors to 
account for or to ex-
plain where it is.

Locations of towns and villages 
(settlements) on coastal low-
lands of Savaii and Upolu (lati-
tude and longitude;the relative 
importance of relief features 
andnatural resources; historical 
factors).

• Location can be given in abso-
lute terms or by reference to 
the position of something else

Change When something that 
has experienced rela-
tive stability in terms of 
its condition, is altered 
significantly and is 
measurably different.

The clearing of rainforests for 
commercial farming activities. 
The natural environment is 
changed – very different to 
what it was before.

• People through their deci-
sions and actions bring about 
change.

• Change is normal in physical 
and cultural environments.

• Changes happen at different 
rates and scales.

• Change can be viewed as 
good or bad (depending on 
people’s value judgments).

• Some changes are: predictable; 
cyclic; recurrent; and others 
are unpredictable, erratic etc.

Susta in -
ability

A state or situation in 
which communities are 
living lifestyles that al-
low environmental and 
human resources to 
be used for everyone’s 
benefit, with minimal 
effect on physical and 
cultural environments. 
Such a state ensures 
that resources will be 
maintained for the next 
generation.

The Women in Business fine 
mat (ie toga) programme uses 
natural materials, revives tradi-
tional skills and is a reliable and 
regular source of income for the 
weavers. Weavers are able to 
support their families and invest 
earnings in other small scale 
production activities.

• People can make careful 
decisions with the intention of 
minimizing the effects of hu-
man interactions throughout a 
system.

• Informed value judgments are 
made about the development 
of environments for the ben-
efit of future generations and 
other groups of people.

Perspec-
tive 

The way a person or a 
group of people view 
or see something. Per-
spective is shaped by 
factors such as culture, 
previous experience; 
theories from different 
academic disciplines, 
etc. Perspectives are 
not constant – they 
can change.

Academic or theoretical per-
spectives: e.g., the push-pull 
model is one way of looking 
at and explaining migration. 
Alternative perspective: polit-
ical economy theory of labour 
migration, where developed 
countries (e.g., NZ) used mi-
gration policies to manage and 
control; needs of the econo-
my for labour e.g., migration of 
Samoans to NZ due to NZ’s need 
in the 1960s, 1970s for cheap 
unskilled workers.

Different people will identify sa-
cred places in different ways, for 
different reasons e.g; Jerusalem 
(Christians, Muslims, and Jews).

• Social and cultural groups 
perceive and interpret their 
own and other environments 
in different ways.

• As groups of people change 
the way they see and use 
resources, they will change 
the way they see and use the 
environments.

• Cultural landscapes bear the 
imprints of different peoples’ 
appraisals and use of the 
earth’s environments.

• Cultural landscapes change 
through time.



Social Studies. Years 9-12

33

Links to Social Studies

Year 11 and 12 Geography students are not new 
to geographic studies. They have experienced 
geographic knowledge and skills through Social 
Studies. The strands of ‘Place and Environment’ 
and Development Studies’ develop geographic 

The general aim of Social Studies is to enable 
students to participate in a changing society as 
informed, confident and responsible citizens’. 

Another link between Social Studies and Ge-
ography are similar settings for learning. Topics 
in a two-year Geography programme based on 
the Geography curriculum are to be set in the 

The Social Studies Curriculum statement iden-
tifies twenty-one areas of learning about Samoa 
(describes as Essential Learning About Samoa) 
The Geography curriculum provides opportuni-
ties to build on this knowledge about Samoa in 
ten identified ELAS areas. These are:

• Pacific migration, settlement, life and in-
teraction in various areas of the Pacific 
over time (1).

• The migration, settlement, life and interac-
tion of Samoans within Samoa (2).

• The perspectives of the matai as these af-
fect contemporary systems, policies and 
events (7).

• The perspectives of tama-a le-eleele (tagat-
amoni ole aiga ma le nu’u) (8).

The Relevant Strands

The Aims

Settings

Essential Learning About Samoa (ELAS)

background and understandings. Students who 
have studied Social Studies from Year 9-10, will 
have engaged with Geography concepts and con-
tent at least twice a year.

Geography education at Year 11 and Year 12 will 
continue to support that aim, but in more fo-
cused and specific ways (Refer to Aim 5).

following: Samoa, the Pacific, the global context 
and other parts of the world (e.g., NE and SE Asia, 
North America, Africa, and South America).

• The physical environment of Samoa and 
how people interact with the landscape 
(12).

• Changing patterns of resource and land 
use (14).

• Changing patterns of economic activity 
and trade (15).

• The nature and organisation of tautua and 
employment (17).

• The location and significance of important 
natural and cultural features of the land-
scape (19).

• Samoa’s participation in international 
events and institutions and its possible 
role in world affairs in the future (21).



34

An important outcome of school Social Stud-
ies is the development of skills. These skills 
are generic for the social sciences. Therefore 
students, who have experienced Social Studies 
programmes based in the Samoa Social Studies 
curriculum and textbook series, and are moving 

Skills Development
into Geography learning at the senior secondary 
school level, will bring with them a strong foun-
dation in social science skills. These skills are 
vital tools for developing knowledge and under-
standing. The geography programme will build 
on the skills that students bring with them.

Links to Exam 

SSC (Samoa School Certificate)
• The Geography curriculum will enable the 

development of school programmes that 
will develop a greater depth of geograph-
ic knowledge, and help students in their 
preparations for Year 12 Geography.

Links to Samoa School Certificate (SSC), Samoa Secondary Leaving Certificate (SSLC) and 
the Foundation Programme (NUS)

Foundation Programme 
When carefully considered as a two-year pro-

gramme, the Geography curriculum statement 
has the potential to adequately prepare students 

• The current Geography curriculum is 
based on six strands. Five topics are to be 
developed at each year level in addition to 
the integration of field studies (as directed 
by the aims and achievement objectives of 
the sixth strand of Field Studies).

• The SSC exam prescription has been devel-
oped based on this Geography curriculum.

SSLC (Samoa School Leaving Certificate)
• The five SSLC topics have been developed 

and covered by this Geography curriculum 
statement. 

• School programmes have the opportunity 
of using the Fieldwork strand at Year 12 
level to build on knowledge and skills de-
veloped in Year 11. 

In developing their Geography teaching and 
learning programmes for Year 12, schools can 

consider this generic curriculum statement 
made on page one (of this curriculum):

‘Each school provides programmes of learning 
which may be part of the entire national curric-
ulum in response to local needs, priorities and re-
sources. The learning programmes offered by the 
school must provide opportunities for the students 
to achieve the standards that are included in the 
national curriculum’.

for both Physical and Human Geography for any 
Foundation level programme. 



35

The Development of the Geography  
Curriculum Statement (A Brief Summary)

Three teacher-centred concepts must be con-
sidered – professionalism, empowerment and 
sustainability.

Professionalism
Professionalism is about being professional 

development that teachers within the subject 
committee experienced as a consequence of par-
ticipation in the process of developing the cur-
riculum statement. Professional judgments and 
decisions were only made after considerable dis-
cussion.

Professionalism is about teachers making pro-
fessional judgments and decisions about the de-
sign of their school Geography programmes as 
well as how they will deliver these programmes 

to their students. The Geography curriculum 
statement provides a broad yet structured 
framework that will enable schools to develop 
programmes that will suit the specific needs of 
their students.

Professionalism is also ensuring that teach-
ers continue to develop their own geographical 
knowledge and that they maintain currency with 
new research and resources in the subject as 
these relate to the school curriculum.

Empowerment
Empowerment is an important outcome of 

professionalism. Teachers participating in cur-
riculum development and implementation at the 
national level, and then at the school level are 

The Geography curriculum statement was 
originally developed in early 2000 with the no-
tion that continuous reviews will be carried out 
subsequently. 

The document presented herein is the result of 
this review task which took place within a three 

month period. Those involved in this undertak-
ing met five times and consisted of the Geogra-
phy subject committee members from various 
colleges and local universities.

Description 

Underlying Philosophies
There is a strong belief that as geographers, 

teachers have a strong responsibility to develop 
environmental education and sustainability. The 
environment of Samoa is a fragile one. Geogra-
phy has a very important role in environmental 
education and development education.

The Geography curriculum statement recog-
nises that education through Geography requires 

Geography teachers and Geography students 
to be intellectually open to other perspectives 
– theoretical as well personal. The curriculum 
statement should lead to the development of 
school Geography programmes that will enable 
students to apply geographic ideas to real people 
and contexts at different scales and to appreciate 
the similarities and differences in the way people 
personally respond.

Teachers as Curriculum Implementers
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empowered as curriculum leaders at different 
levels of the education systems.

Sustainability
This is a concept that is very important in 

Geography. It applies to the context of the en-
vironment - both the physical and cultural. But 
sustainability is also applicable to the context 

of teaching and learning. School management, 
teachers and students will develop and sustain 
meaningful working relationships; develop and 
maintain relevant resources, and regularly eval-
uate programmes and continue to build their 
own knowledge in order to achieve the aim and 
objectives of the Geography curriculum. 

Assessment and Evaluation
Assessment is the process of gathering mean-

ingful information which is used to make judg-
ments on aspects of the learning cycle such as 
learners’ performance against the achievement 
objectives and the quality and effectiveness of 
the learning programme. Assessment and eval-
uation of Geography teaching must reflect the 
principle in the Samoa National School Assess-
ment Policy Framework and National Teachers 
Development Framework (NTDF).

The National Curriculum recognises the rela-
tionship between the principles and purposes if 
the curriculum and methods of assessments. As-
sessment methods influence teaching methods 
and if inappropriate, can constrain them. The 
things that are assessed are seen as important. 
Written examinations focus on a narrow range of 
knowledge and skill that can be assessed in writ-
ten forms. The domination of assessment by pen 
and paper examinations legitimises the focus 
on a narrow range of skill, confirming a narrow 
range of teaching methods.

It is important therefore that:

• a range of assessment procedures is used 
to provide useful information on students’ 
progress against the achievement objec-
tives in the Geography strands.

• skills and knowledge such as independent 
inquiry, oral language, and many practical 
skills (for example planning and conduct-
ing fieldwork) need to assess. These are not 
easily assessed by examination and need 
assessment through school-based activities.

• assessment and evaluation is ongoing and 
the results are used to help improve the 
ways in which Geography programmes are 
meeting the Students’ needs.

• where appropriate, families and communi-
ties be involved as participants in the as-
sessment and evaluation process.

• students are involved in the assessment of 
their own progress in Geography.

Effective assessment in Geography seeks to:

• be valid, reliable and authentic.

• help students and teachers focus on im-
proving learning.

• be rewarding- in terms of offering guid-
ance about progress and skills.

• give feedback.

• prepares students for the requirements of 
external qualifications.

Approaches to Teaching and Learning 
The National Geography Curriculum is aimed at 

enabling students to learn. Learning is a process 
by which new understandings are constructed. 
Students learn best when they take action them-
selves to generate and create meaning, and to 
apply the new geographical knowledge in mean-
ingful situations. This enables the development 
of understanding. Geography teaching practic-

es must aim for effective learning. Students are 
more likely to be involved in effective learning 
if teachers use activities such as discussion, in-
vestigation and reflection, problem-solving and 
working together. These types of activities help 
students to think deeply and critically about the 
geographical ideas, knowledge and skills that 
they are learning.
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Language

• Teachers evaluating their programmes or 
units can use information from assessment.

Evaluation is used to measure the success or 
otherwise of programmes or units. It requires 
a teacher to judge what worked well, how well 
the teaching improved students’ learning, and 
what needs changing to improve the unit or pro-
gramme for next time. Teachers should involve 
colleagues and students in the process of evalu-
ation, by asking them for their feedback on how 
well the teaching programme or unit met their 
learning needs.

Learning-teaching-assessment cycle

Learning

Teaching Assessment

There are three purposes of assessment: 

1. Assessment for learning 
2. Assessment as learning 
3. Assessment of learning.

Assessment for learning 
Assessment of individual learners’ progress is, 

above all, diagnostic and informative. The pur-
pose of such assessment is to improve teaching 
and learning by diagnosing learning strengths and 
weaknesses before teaching and learning com-
mence, and then measuring learners’ progress 
against defined learning outcomes, and reviewing 
the effectiveness of teaching programmes. The 
information which teachers record from these 
assessments enables clear profiles of individual 
learners’ achievement to be built. These profiles 
are used to inform teachers about each learner’s 
learning and development, and to provide the ba-
sis for feedback to learners and parents. 

Assessment for learning is based on a variety 
of student activities. These include questioning 
of and by students; class exercises and activities 
involving individual and group work; products 
created by learners; projects and portfolios; 
teacher observations of learner performance; 
discussion; student self-assessment and peer as-
sessment. 

Activities such as these give teachers the op-
portunity to give verbal or written feedback to 
each student. The feedback is constructive and 
encouraging and aims to build confidence. It is 
mainly descriptive, emphasising strengths and 
challenges. The information also gives teachers 
the opportunity to adjust their own teaching to 
ensure students’ learning is proceeding satisfac-
torily. No grades or scores are given.

Assessment as learning 
A learning outcomes approach to teaching and 

learning requires constant classroom assess-
ment of learner progress for each clearly defined 
outcome and constant feedback to learners and 
parents. Assessment should be positive and en-
couraging and help learners understand how to 
improve. Assessment is only meaningful when 
there is a clear sense of purpose and anticipat-
ed outcome – known to both the learner and the 
teacher. 

Students have some ownership of, and take re-
sponsibility for, their learning because they know 
in advance what is expected of them – what the 
learning goals are, and how achievement of the 
goals is going to be measured. Assessment tasks 
are explicitly linked to the curriculum and class-
room programme.

Assessment of learning 
Assessment of learning is summative. It takes 

place at the end of a learning unit and is usually 
accompanied by a grade or score. It tells the stu-
dent, parents and the teacher how achievement 
compares with the expected outcome.

The language associated with learning in Ge-
ography is often abstract and demanding for the 
learner. For students who must learn through 

the medium of their second language, English, 
learning is even more complex. Such students 
are required to develop the English language for 
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school learning at the same time as attending to 
the requirements of content learning.

They are expected to use English to:

• Read and understand expository texts.

• Interpret data and process information 
that is in the form of maps, diagrams and 
graphs.

• Reason through to conclusions.

• Develop arguments.

• Analyse, synthesise and evaluate ideas.

Furthermore, they are assessed in English on 
how well they express themselves both orally and 
in writing. English as second language learners 
may take at least seven years to develop English 
language skills for academic learning compared 
to those for whom English is the first language. 
All students must develop the language associ-
ated with learning Geography. In practice, it re-
quires Geography programmes to have specific 
English language objectives.

The language students will need in order to 
understand; talk about Geography content; par-
ticipate effectively in learning activities should be 
identified and taught together with the appropri-
ate content. In this way, language is developed in 
relevant and meaningful contexts. The develop-

ment of English language skills for learning needs 
to be supported in all areas of the curriculum.

Geography programmes will have these features:

• Planned integration of content and English 
language learning.

• The provision of opportunities for stu-
dents to use language for both social and 
academic purposes.

• A balance of learning activities through 
learning and reading, speaking and writ-
ing, viewing and presenting.

• Focused instruction on English language 
structures from word forms and mean-
ings to sentence patterns, to whole texts 
and the structures and conventions that go 
with them.

• Opportunities for learners to interact 
with others in the classroom, school and 
wider community in Samoan and English 
language.

• Frequent opportunities for meaningful in-
teraction between teachers and students, 
with teachers providing good models of 
English use and balanced use of Samoan 
and English language.

Learning
Geography programmes will have these features:

• The provisional of opportunities for stu-
dents to share their own knowledge, un-
derstanding, attitudes, values and view-
points in learning activities.

• An inclusive learning environment that is 
gender inclusive, non-racist and non-dis-
criminatory.

• The involvement of students in the full 
range of thinking skills (cognitive process-
es) from the recall of information to ana-
lysing information and making conclusion 
and generalisation.

• The provision of fair, valid, appropriate 
and consistent assessment activities that 
are integrated with learning.

• Opportunities for learners to develop their 
knowledge and understandings about Sa-
moan society (as in the relevant Essential 
Learning of Samoa), and the settings that 
have significance for Samoa.

• Learning experiences that enables the 
learner to investigate and explore import-
ant social issues now and in the future, 
make decisions and work co-operatively.

• Provision of activities aimed at increas-
ing the learner’s knowledge of their land, 
the society within Samoa and its social/ 
cultural boundaries, as well as within the 
global context that Samoa as a nation is a 
part of.

• Provision of activities that generate stu-
dent interest and motivation for the ongo-
ing study of Geography.
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Values

Providing a Balanced Programme
A balanced Geography programme is one that:

• Covers the main branches of Geography (a 
multi-disciplinary subject).

• Develops geographical knowledge in a 
clear, progressive manner from one year 
level to next.

• Has high expectations and standards of 
both teaching and learning.

• Does not privilege one gender and its ex-
periences over another.

• Is enjoyable for both teachers and stu-
dents. When Geography is meaningful 
and fun, the motivation levels of students 
will be high and the potential for student 
achievement increases as well.

A balanced school Geography programme for 
Years 11- 12 will be achieved if it can achieve all 
the aims of the Geography curriculum statement.

Values in the Curriculum
Values are deeply held beliefs about what is im-

portant or desirable. They are expressed through 
the ways in which people think and act. Like the 
essential skills, they are central to the personal 
development of each individual and the way the 
broader society operates. Values are not only de-
veloped by schools but by the broader commu-
nity including the media. The school curriculum 
will help individuals to develop and clarify their 
own beliefs and values. Every decision relating 
to curriculum and every interaction that takes 
place in a school reflects the values of the indi-
viduals involved and the collective values of the 
institution. The values that underpin the Samoan 
curriculum include: 

Fairness, in order to ensure that: decisions 
and practices are viewed as having respected the 
opinion of others and where outcomes are ac-
cepted as just.

Honesty, in order to ensure that: there is con-
sistency and sincerity in what is said and done. 

Excellence, in order to ensure that: high 
achievement is valued and celebrated. 

Responsibility, in order to ensure that: stu-
dents are responsible for their actions and un-
dertake actions to assist others. 

Respect, in order to ensure that:others are 
treated with consideration and sensitivity, the 
physical environment is maintained and cultural 
and spiritual values and societal rules are adopt-
ed by all. 

Tolerance, in order to ensure that: the differ-
ences and diversity within society are respected 
and accommodated.

Values in English 
Values are qualities that learners should devel-

op as principles underlying conduct and decision 
making, while positive attitudes are personal dis-
positions needed to perform a task well. In the 
teaching of English, opportunities for the devel-
opment of positive values and attitudes are pro-
vided through learning tasks. Examples of pos-
itive values include self-esteem, perseverance, 
interdependence and tolerance. Instances of 
positive attitudes are responsibility, open-mind-
edness, confidence in using English and respect 
for the different cultures of the English-speaking 
world. Learning in English provides opportuni-
ties for students to explore, challenge, think criti-
cally about and clarify their values and attitudes. 
Through personal learning experiences inside 
and outside the classroom, students have a va-
riety of opportunities to acknowledge the values 
and attitudes of others. In exploring oral, writ-
ten or visual texts, students consider the values 
and viewpoints expressed and compare them 
with their own. Therefore, schools must provide 
learners with the basis on which they can make 
informed and reasonable decisions in the follow-
ing areas.

Fairness, collaboration, acceptance, consul-
tation. The learning programme in English al-
lows students to work collaboratively, discussing 
ideas and feelings with each other during group 
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discussions and brainstorming, listening atten-
tively to their peers’ views and contributions and 
forming their personal decisions and/or point of 
view. Students should treat information, issues 
and ideas fairly in any discussions, base decisions 
on majority consensus, and respect others’ views. 

Open-mindedness, tolerance and under-
standing. Students should listen with an open 
mind to the ideas of others; personally reflect 
on genres discussed or read about, and respect 
cultural, economic and social differences within 
their learning environment.

Honesty and integrity. Students should be sin-
cere and honest in what is discussed or written 
in relation to information, issues, topics and 
genre presented.

Honour and respect. Students should be able 
to treat others with consideration and sensitivity 
and respect another person’s opinions and beliefs. 

Wisdom, excellence and perseverance. Stu-
dents should aim to achieve to the best of their 
ability, learn something worthwhile and useful, 
utilising all language skills to research topics and 
issues. 

Responsibility. Students should be responsible 
for their own actions, be able to assist others, 
resolve disagreements and conflicts by peace-
ful negotiations and show care and concern for 
everyone they interact with. They should also 
be aware of their responsibility and obligation 
for the common good of humanity in various 
spheres of life. 

Consideration and inclusion. In their learning, 
students should be concerned about themselves 
and others. They should be inclusive of, and co-
operate with, everyone regardless of differences 
and abilities.



Geography 
Strands, Major Learning Outcomes

and Key Learning Outcomes 
for years 10-12
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STRAND 2: RESOURCES AND ECONOMIC ACTIVITIES
LEVEL YEAR 10

M
LO

Demonstrate: people access, manage and use resources to live.

• People allocate, distribute and share resources through economic activities.

SU
B-

ST
RA

N
D Management of resources

Factors that influence people’s access to resources when they:

KL
O

• Identify factors that can influence the ability of individuals and groups to obtain resources, goods and ser-
vices (unpack: include other factors – social, political etc.);

• Communicate the ways in which the accessibility to resources, goods and services (unpack: include all 
different groups i.e., less advantaged etc);

• Identify factors (e.g., price, opportunity cost, enterprise, technology) that influence decision making about the 
use and management of resources, goods and services. (Unpack: questionnaire – factors: price, opportunity 
cost, enterprise, technology).

SU
B-

ST
RA

N
D Use of resources 

How and why the international distribution and allocation of resources influence people’s lives when they:

KL
O

• Gather and process information on the ways that government actions have resulted in economic changes;

• Discuss the ways that the actions of international organizations have resulted in economic changes;

• Examine the consequences of economic and social policies.

STRAND 1: PLACE AND ENVIRONMENT
LEVEL YEAR 10

M
LO

Demonstrate: that people identify with place and environment through their past and present experiences.

• The significance of people’s interaction with their environment.

SU
B-

ST
RA

N
D Identity with place and environment

How and why people perceive place and environment in different ways when they:

KL
O

• Record findings about how people maintain and develop important places;

• Describe the different ways that people perceive places and environments;

• Explain how and why different people value different places and environment.

SU
B-

ST
RA

N
D Interaction with the environment

How and why people seek to resolve differences over how places and their environment should be used when 
they:

KL
O

• Discuss the conflicts that may arise from the use of an environment;

• Describe and analyze the ways in which people resolve conflicts that arise from the use of an environment; 
(Climate Change);

• Carry out an investigation on how places and environments are managed and regulated. (Unpack: examples 
of laws regulated, include mapping skills, cs).
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STRAND 3: POPULATION AND SETTLEMENT
LEVEL YEAR 10

M
LO

Recognize and understand: key patterns and processes associated with population change, distribution and 
settlement.

SU
B-

ST
RA

N
D Management of resources

Patterns that are a consequence of the processes of population change: the processes of population change.

KL
O

• Describe the processes of natural increase and migration, with reference to the ‘pull and push’ factor theo-
ry of migration;

• Compare and contrast patterns in these processes between two different countries (Samoa and New 
Zealand).
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nd
 h

ow
 t

he
se

 h
av

e 
sh

ap
ed

 a
nd

 in
flu

-
en

ce
d 

cu
ltu

ra
l a

cti
vi

tie
s 

an
d 

ho
w

 c
ul

tu
ra

l a
cti

vi
tie

s 
ca

n 
ch

an
ge

 o
r a

cc
el

er
at

e 
ph

ys
ic

al
 p

ro
ce

ss
es

 w
he

n 
th

ey
 c

an
:

• 
G

iv
e 

ex
am

pl
es

 o
f 

tr
ad

iti
on

al
 m

et
ho

ds
 o

f 
ho

us
in

g,
 c

ul
tiv

ati
on

 a
nd

 fi
sh

in
g 

in
 

th
e 

di
ffe

re
nt

 is
la

nd
’s 

en
vi

ro
nm

en
t.

• 
Ex

pl
ai

n 
ho

w
 a

nd
 w

hy
 s

uc
h 

tr
ad

iti
on

s 
ar

e 
a 

co
ns

eq
ue

nc
e 

of
 th

e 
ph

ys
ic

al
 a

nd
 

cu
ltu

ra
l e

nv
iro

nm
en

ts
 is

la
nd

er
s 

liv
e 

w
ith

in
.

• 
D

es
cr

ib
e 

th
e 

in
flu

en
ce

 o
f c

ul
tu

ra
l a

cti
vi

tie
s 

to
da

y 
on

 h
ig

h 
isl

an
ds

 a
nd

 a
to

lls
 

en
vi

ro
nm

en
ts

.

Vo
lc

an
ic

 e
ru

pti
on

s a
nd

 tr
op

ic
al

 c
yc

lo
ne

s a
s n

at
ur

al
 e

ve
nt

s a
nd

 n
at

ur
al

 
ha

za
rd

s w
he

n 
th

ey
 c

an
:

• 
D

es
cr

ib
e 

th
e 

se
qu

en
ce

 o
f e

ve
nt

s 
fo

r v
ol

ca
ni

c 
er

up
tio

ns
 a

nd
 tr

op
ic

al
 

cy
cl

on
es

 a
nd

 e
xp

la
in

 th
e 

pr
oc

es
se

s 
re

sp
on

sib
le

 fo
r t

he
 s

eq
ue

nc
e 

of
 

ev
en

ts
.

• 
Ex

pl
ai

n 
w

he
n,

 h
ow

 a
nd

 w
hy

 s
uc

h 
ev

en
ts

 b
ec

om
e 

a 
ha

za
rd

.

• 
D

es
cr

ib
e 

an
d 

th
en

 e
va

lu
at

e 
st

ra
te

gi
es

 (b
ot

h 
tr

ad
iti

on
al

 a
nd

 m
od

er
n)

 
th

at
 p

eo
pl

e 
ha

ve
 d

ev
el

op
ed

 in
 re

sp
on

se
 to

 th
e 

ha
za

rd
.
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ST
RA

N
D
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: P

O
PU

LA
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O
N

 A
N

D
 S

ET
TL

EM
EN

T

St
ud

en
ts

 w
ill 

re
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ise

 a
nd

 u
nd

er
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an
d 

ke
y 

pa
tte

rn
s a

nd
 p

ro
ce

ss
es

 a
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oc
ia

te
d 

w
ith

 p
op

ul
ati

on
 c
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ng

e,
 d

ist
rib

uti
on

 a
nd

 se
ttl

em
en

t.

YE
A

R 
11

YE
A

R 
12

St
ud

en
ts

 w
ill 

de
m

on
st

ra
te

 k
no

w
le

dg
e 

an
d 

un
de

rs
ta

nd
in

gs
 o

f:
i. 

Pa
tte

rn
s t

ha
t a

re
 a

 co
ns

eq
ue

nc
e 

of
 th

e 
pr

oc
es

se
s o

f p
op

ul
ati

on
 ch

an
ge

.

ii. 
Th

e 
pr

oc
es

se
s o

f p
op

ul
ati

on
 ch

an
ge

.

... 
w

he
n 

th
ey

 ca
n:

• 
D

es
cr

ib
e 

th
e 

pr
oc

es
se

s 
of

 n
at

ur
al

 in
cr

ea
se

 a
nd

 m
ig

ra
tio

n,
 w

ith
 re

fe
re

nc
e 

to
 

th
eo

rie
s.

• 
C

om
pa

re
 a

nd
 c

on
tr

as
t 

pa
tte

rn
s 

in
 t

he
se

 p
ro

ce
ss

es
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et
w

ee
n 
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o 

di
ffe

re
nt

 
co

un
tr

ie
s 

(S
am

oa
 a

nd
 N

ew
 Z

ea
la

nd
).

i. 
Pa

tte
rn

s o
f s

ett
le

m
en

t.

ii. 
Pr

oc
es

se
s o

f s
ett

le
m

en
t.

... 
w

he
n 

th
ey
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n:

• 
Ex

pl
ai

n 
w

ha
t u

rb
an
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ett

le
m

en
ts

 a
re

 a
nd

 w
hy

 th
ey

 e
xi

st
 (i

.e
. t

he
 h

ist
or

i-
ca

l d
ev

el
op

m
en

t o
f u

rb
an

 a
re

as
).

• 
Ex

pl
ai

n 
ho

w
 se

ttl
em

en
ts

 in
te

ra
ct

 a
nd

 a
ffe

ct
 th

e 
ar

ea
s a

ro
un

d 
an

d 
be

yo
nd

 
th

em
 th

ro
ug

h 
a 

ca
se

 st
ud

y 
of

 a
 m

aj
or

 m
et

ro
po

lit
an

 a
re

a 
of

 si
gn

ifi
ca

nc
e 

to
 

th
e 

Pa
cifi

c 
re

gi
on

 (e
.g.

, S
in

ga
po

re
, A

uc
kla

nd
, a

nd
 H

on
ol

ul
u)

.

St
ud

en
ts

 w
ill

 re
co

gn
ise

 a
nd

 u
nd

er
st

an
d 

th
e 

im
pa

ct
 o

f p
op

ul
ati

on
 a

nd
 s

ett
le

m
en

t p
ro

ce
ss

es
 in

 p
la

ce
 a

nd
 e

nv
iro

nm
en

t -
  

an
d 

as
 th

ey
 d

o,
 ta

ke
 a

 s
ys

te
m

s 
ap

pr
oa

ch
 to

 th
e 

st
ud

y 
of

 s
ett

le
m

en
t.

St
ud

en
ts

 w
ill 

de
m

on
st

ra
te

 k
no

w
le

dg
e 

an
d 

un
de

rs
ta

nd
in

gs
 o

f:

Th
e 

eff
ec

ts
 o

f p
op

ul
ati

on
 c

ha
ng

e 
an

d 
po

pu
lati

on
 p

ro
gr

am
m

es
 o

n 
pe

op
le

, p
lac

es
 

an
d 

en
vi

ro
nm

en
ts

 w
he

n 
th

ey
 ca

n:

• 
Id

en
tif

y 
an

d 
de
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rib

e 
sp

ec
ifi

c 
po

pu
la

tio
n 
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an

ge
s.

• 
D

es
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ib
e 

th
e 

eff
ec

ts
 o

f t
he

se
 c

ha
ng

es
 o

n 
di

ffe
re

nt
 p

la
ce

s, 
en

vi
ro

nm
en

ts
 a

nd
 

pe
op

le
.

• 
Ev

al
ua

te
 th

e 
eff

ec
ts

 o
f t

he
se

 c
ha

ng
es

 fr
om

 a
 ra

ng
e 

of
 p

er
sp

ec
tiv

es
.*

• 
Ex

pl
or

e 
th

e 
eff

ec
ts

 o
f 

po
pu

la
tio

n 
pr

og
ra

m
m

es
 o

n 
di

ffe
re

nt
 p

eo
pl

e,
 p

la
ce

s 
an

d 
en

vi
ro

nm
en

ts
.

* E
.g

., 
ge

nd
er

 (e
.g

., 
m

en
, w

om
en

), 
ag

e 
(e

.g
., 

ch
ild

re
n)

, l
oc

ati
on

 (r
ur

al
 a

nd
 u

rb
an

), 
cu

l-
tu

ra
l a

nd
 so

ci
al

 p
os

iti
on

s (
e.

g.
, m

at
ai

,p
ul

en
uu

, w
om

en
’s 

co
m

m
itt

ee
)

Co
ns

eq
ue

nc
es

 o
f u

rb
an

 g
ro

w
th

 an
d 

de
cli

ne
 an

d 
ho

w
 th

es
e 

ar
e 

m
an

ag
ed

 an
d 

co
nt

ro
lle

d 
w

he
n 

th
ey

 ca
n:

• 
C

om
pa

re
 a

nd
 c

on
tr

as
t i

ni
tia

tiv
es

 fo
r g

ro
w

th
 o

r d
ec

lin
e 

w
ith

in
 a

t l
ea

st
 

tw
o 

ur
ba

n 
ar

ea
s-

 o
ne

 fr
om

 a
 d

ev
el

op
ed

 c
on

te
xt

 a
nd

 th
e 

se
co

nd
 fr

om
 

a 
de

ve
lo

pi
ng

 c
on

te
xt

.

• 
Ev

al
ua

te
 th

e 
eff

ec
tiv

en
es

s 
of

 in
iti

ati
ve

s 
m

an
ag

e 
ur

ba
n 

gr
ow

th
 a

nd
 d

e-
cl

in
e.

• 
D

es
cr

ib
e 

w
ay

s 
pe

op
le

 in
 s

pe
ci

fic
 u

rb
an

 s
ett

le
m

en
ts

 re
sp

on
d 

to
 is

su
es

 
as

so
ci

at
ed

 w
ith

 li
vi

ng
 in

 c
iti

es
 (

e.
g.

, c
rim

e,
 s

ch
oo

lin
g,

 m
ul

tic
ul

tu
ra

lis
m

, 
le

isu
re

 e
tc

).
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ST
RA

N
D
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: D

EV
EL

O
PM

EN
T 

ST
U

D
IE

S
D

EV
EL

O
PM

EN
T 

ST
U

D
IE

S

St
ud

en
ts

 w
ill 

re
co

gn
ise

 a
nd

 u
nd

er
st

an
d 

sp
ati

al
 p

att
er

ns
 a

ss
oc

ia
te

d 
w

ith
 d

iff
er

en
ce

s i
n 

de
ve

lo
pm

en
t.

YE
A

R 
11

YE
A

R 
12

St
ud

en
ts

 w
ill 

de
m

on
st

ra
te

 k
no

w
le

dg
e 

an
d 

un
de

rs
ta

nd
in

gs
 o

f:
Sp

ati
al

 in
eq

ua
liti

es
 in

 d
ev

el
op

m
en

t a
t a

 re
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on
al

 a
nd

 g
lo

ba
l s

ca
le

 a
nd

 p
ro

ce
ss

es
 

th
at

 h
av

e 
le

d 
to

 th
es

e 
in

eq
ua

liti
es

 w
he

n 
th

ey
 c

an
:

• 
D

es
cr

ib
e 

an
d 

di
sc

us
s 

di
ffe

re
nt

 m
ea

su
re

s 
of

 d
ev

el
op

m
en

t 
(e

.g
., 

ec
on

om
ic

, s
o-

ci
al

, c
ul

tu
ra

l).

• 
C

om
pa

re
 a

nd
 c

on
tr

as
t i

nf
or

m
ati

on
 b

as
ed

 o
n 

in
di

ca
to

rs
 o

f d
ev

el
op

m
en

t.

• 
Id

en
tif

y 
an

d 
ex

pl
ai

n 
gl

ob
al

 p
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er
ns

 o
f d

ev
el

op
m

en
t.

• 
Ex

pl
ai

n 
ho

w
 a

nd
 w

hy
 tw

o 
sp

ec
ifi

c 
na

tio
ns

 a
re

 d
iff

er
en

t i
n 

te
rm

s 
of

 d
ev

el
op

-
m

en
t (

e.
g.

, S
am

oa
 a

nd
 a

 P
ac

ifi
c 

Ri
m

 d
ev

el
op

ed
 n

ati
on

).

G
lo

ba
lis

ati
on

 a
nd

 d
ev

el
op

m
en

t w
he

n 
th

ey
 c

an
:

• 
D

es
cr

ib
e 

th
e 

m
ai

n 
pa

tte
rn

s 
an

d 
in

te
ra

cti
on

s 
fo

un
d 

w
ith

in
 th

e 
gl

ob
al

 
ec

on
om

y.
*

• 
Id

en
tif

y 
an

d 
de

sc
rib

e 
so

m
e 

of
 t

he
 e

ffe
ct

s 
of

 g
lo

ba
lis

ati
on

 o
n 

st
u-

de
nt

s’ 
liv

es
, u

sin
g 

ca
se

 s
tu

di
es

.

• 
D

es
cr

ib
e 

an
d 

ex
pl

ai
n 

th
e 

im
pa

ct
 o

f g
lo

ba
l p

he
no

m
en

a 
of

 s
ig

ni
fic

an
ce

 
to

 S
am

oa
 (e

.g
., 

to
ur

ism
) f

ro
m

 th
e 

lo
ca

l t
o 

th
e 

gl
ob

al
 le

ve
l.

* w
or

ld
 tr

ad
e

St
ud

en
ts

 w
ill 

re
co

gn
ise

 a
nd

 u
nd

er
st

an
d 

th
e 

eff
ec

ts
 o

f p
la

nn
in

g 
on

 so
cia

l a
nd

 e
co

no
m

ic 
de

ve
lo

pm
en

t.

St
ud

en
ts

 w
ill 

de
m

on
st

ra
te

 k
no

w
le

dg
e 

an
d 

un
de

rs
ta

nd
in

gs
 o

f:

D
ev

el
op

m
en

t 
pl

an
ni

ng
 t

o 
ad

dr
es

s 
sp

ati
al

 in
eq

ua
liti

es
 a

t 
di

ffe
re

nt
 s

ca
le

s 
an

d 
co

nt
ex

ts
 w

he
n 

th
ey

 c
an

:

• 
D

es
cr

ib
e 

th
e 

di
ffe

re
nt

 ty
pe

s 
of

 o
rg

an
isa

tio
ns

 in
vo

lv
ed

 in
 d

ev
el

op
m

en
t 

pl
an

ni
ng

 (e
.g

., 
bi

la
te

ra
l o

rg
an

isa
tio

n,
 o

r N
on

- g
ov

er
nm

en
t o

rg
an

isa
tio

n 
or

 N
G

O
).

• 
D

es
cr

ib
e 

an
d 

an
al

ys
e 

th
e 

pr
oc

es
se

s 
in

vo
lv

ed
 in

 p
la

nn
in

g 
a 

sp
ec

ifi
c 

de
ve

lo
pm

en
t p

ro
je

ct
s 

in
 S

am
oa

.

• 
Ev

al
ua

te
 th

e 
pr

oc
es

se
s 

in
vo

lv
ed

 in
 p

la
nn

in
g.

Fa
ct

or
s 

th
at

 in
flu

en
ce

 n
ati

on
al

 d
ev

el
op

m
en

t s
tr

at
eg

ie
s 

fo
r a

 s
ys

te
m

 o
f 

pr
od

uc
tio

n 
of

 n
ati

on
al

 s
ig

ni
fic

an
ce

 w
he

n 
th

ey
 c

an
:

• 
D

es
cr

ib
e 

th
e 

ke
y 

fe
at

ur
es

 o
f a

 n
ati

on
al

 s
tr

at
eg

y 
(e

.g
., 

to
ur

ism
,  

ed
uc

ati
on

).

• 
Ex

pl
ai

n 
ho

w
 a

nd
 w

hy
 th

e 
st

ra
te

gy
 w

as
 d

ev
el

op
ed

.

• 
Id

en
tif

y 
ev

id
en

ce
 o

f t
he

 s
tr

at
eg

y 
in

 a
cti

on
, a

nd
 e

va
lu

at
e 

th
e 

eff
ec

tiv
en

es
s 

of
 it

s 
m

an
ag

em
en

t a
nd

 o
ut

co
m

es
.
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ST
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N
D
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: R
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O

U
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 A

N
D

 T
H

EI
R 

U
SE

St
ud

en
ts

 w
ill 
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gn
ise

 a
nd

 u
nd

er
st

an
d 

th
e 

op
er

ati
on

 o
f s

ys
te

m
s o

f p
ro

du
cti

on
 a

ss
oc

ia
te

d 
w

ith
 th

e 
us

e 
of

 re
ne

w
ab

le
 a

nd
 n

on
-re

ne
w

ab
le

 re
so

ur
ce

s; 
 

th
ey

 w
ill 

un
de

rs
ta

nd
 th

e 
w

ay
s t

ha
t p

eo
pl

e 
us

e 
re

so
ur

ce
s t

o 
in

te
ra

ct
 w

ith
 th

e 
ph

ys
ica

l e
nv

iro
nm

en
t t

o 
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rm
 p
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er

ns
 in

 p
ar

tic
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ar
 p
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ce

s.

YE
A

R 
11

YE
A

R 
12

St
ud

en
ts

 w
ill

 d
em

on
st

ra
te

 k
no

w
le

dg
e 

an
d 

un
de

rs
ta

nd
in

gs
 o

f:
Fa

rm
in

g 
an

d 
m

in
in

g 
as

 s
ys

te
m

s 
of

 p
ro

du
cti

on
 w

he
n 

th
ey

 c
an

:

• 
D

es
cr

ib
e 

th
e 

di
ffe

re
nc

es
 b

et
w

ee
n 

re
ne

w
ab

le
 a

nd
 n

on
-r

en
ew

ab
le

 re
so

ur
ce

s.

• 
D

es
cr

ib
e 

fa
rm

in
g 

an
d 

m
in

in
g 

as
 s

ys
te

m
s 

(u
sin

g 
th

e 
sy

st
em

s 
m

od
el

 o
r 

ap
-

pr
oa

ch
) a

nd
 e

xp
la

in
 th

e 
lo

ca
tio

n 
of

 e
ac

h 
sy

st
em

 o
f p

ro
du

cti
on

.

• 
Id

en
tif

y 
th

e 
ty

pe
s 

of
 r

es
ou

rc
es

 in
vo

lv
ed

 in
 f

ar
m

in
g 

in
 S

am
oa

 a
nd

 m
in

in
g 

in
 

Au
st

ra
lia

 a
nd

 a
cc

ou
nt

 fo
r t

he
 w

ay
s 

th
ey

 a
re

 u
se

d 
in

 e
ac

h 
sy

st
em

.

Sy
st

em
s 

of
 w

at
er

 a
nd

 h
yd

ro
-e

ne
rg

y 
su

pp
ly

 w
he

n 
th

ey
 c

an
:

• 
D

es
cr

ib
e 

th
e 

di
ffe

re
nt

 p
ar

ts
 o

f 
th

e 
hy

dr
ol

og
ic

al
 c

yc
le

, w
at

er
 s

up
pl

y 
an

d 
H

EP
 s

ys
te

m
.

• 
Id

en
tif

y 
th

e 
ty

pe
s 

of
 re

so
ur

ce
s 

in
vo

lv
ed

 w
ith

in
 b

ot
h 

sy
st

em
s 

(i.
e.

 w
a-

te
r s

up
pl

y 
an

d 
H

EP
).

• 
Ex

pl
ai

n 
ho

w
 w

at
er

 su
pp
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 a

nd
 H
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 e

ne
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y 
ar

e 
sy

st
em

s o
f p

ro
du

cti
on

.

• 
D

es
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ib
e 

an
d 

ex
pl

ai
n 

th
e 

gl
ob

al
 d

ist
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uti
on

 o
f w

at
er

 (i
n 

te
rm

s o
f s

up
-
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y 

an
d 

re
ne

w
al
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ud

en
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 w
ill 
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 u
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er
st

an
d 
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le
’s 
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n-

m
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in
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Suggested Texts and References
Geography

Year 11
Earthquakes/Tropical Cyclones – Kath Honarbrook 
Skills for Social Studies and Geography – Chris Chitteden 
My Skills Book – Ruth Naumann 
Natural Processes – J.M. Hensman 
Hazard Geography – Christ Dolan 
Outcomes Geography – Heineman 
Population Studies in M. Asia – Chris Hayden 
Geography through Diagrams – Kris Spencer 
Natural Hazards Volcanic Eruptions and Hurricanes, et. al 1995, Christchurch, New Zealand .
Natural Hazards, Chris Dolan, 2nd edition, 2001, South Melbourne, Australia .
Geography Earthquakes/Tropical Cyclones,Kath Hornabrook, Petra Sutherland,2000, New Zealand. 
Book 1, Natural Processes, J.M. Hensman, J.R. Hensman, P.L. Coombe,2001, New Zealand .
Our Changing Climate, Lisa Farrow, Shawna Vogel, Dennis Hartmann, University of Washington, 1997. 
Storms, Ashton Scholastic, Jenny Wood, Hong Kong, 1990. 
The Wider World, David Waugh, China, 1994. 
Population Studies, 1998, New Zealand. J.M. Hensman, M.S. Harison, J.F. Hensman. 
New Key Connections, Geography – David Waugh 

Year 12
Waugh D., The Wider World, (latest edition), Thomas Nelson,
Bishop V. & Prosser R., Water Resources: Process and Management, 2nd edition, Collins, 2001.
Ministry of Education, Sports and Culture, Samoa, Year 13 Geography, Government of Samoa, 2004.
Dolan C. & Ross S., Hazard Geography, 2nd edition Longman Cheshire, 1989.
Hensman J.M., Franklin J. & Mear M., Urban Settlements, New House Publishers, 2003.
Hensman J.M., Brockelsby, L., Hensman J.R., Natural Hazards, New House Publishers. 
Bond S., Skills: Social Sciences, New House Publishers, 1997.
Broad A. & Carter R., Form 5 Geography Study Guide, 2nd edition.
Waugh D. & Bushell T., Key Geography Foundation T 
NZ Ministry of Education, G6, Skills in Geography, Forms 5-7.
Jacaranda, Jacaranda Atlas, 5th edition, Jacaranda Press, 2000.
Chris Chittenden, Macmillan New Zealand World Atlas, Macmillan, Atlas.
Bindon H. & Williams H., Geography Research Projects: A senior student’s handbook, Edward Arnold (Australia), 1988.
Population Reference Bureau, World Population Data Sheet, 2004.
Perspectives on a Changing World, Longman Cheshire, 1989.
Camm E., Camm J. & Irwin P., Resources, Settlement, Livelihood.
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History is a subject within the Social Studies 
learning area. Students studying history will 
not only know why things happen and how 
things happen; how Samoa goes from one polit-
ical party to two or three. How our nations are 
built and what developments are working and 
what have not. It enables students to develop 
their knowledge and understandings of the di-
verse and dynamic nature of society. They learn 
about how interactions occur among cultures, 
societies and environments. They develop and 
apply skills as they investigate society, explore 
issues, make decisions and work cooperatively 
with others. The understandings and skills they 
develop enable them to participate in society as 
informed, confident and responsible citizens. 
The purpose of History in the Samoan Second-
ary School Curriculum is to state what all stu-

The National Curriculum is made up of:

• The Samoa Secondary Curriculum Overview 
Document which outlines the framework 
of underlying principles and required 
learning areas; and

• A set of subject curriculum statements 
which defines the learning principles, 
achievement aims and objectives which all 
Samoan schools are required to follow.

This History curriculum is for Years 12 and 13. 
It sets out progressions of skills and knowledge 
for students in Samoa’s secondary schools. This 
curriculum statement applies to:

• All secondary schools in Samoa.

• All students at Year 12 and 13 that have 
selected this subject as one of their option 
subjects.

Introduction

dents should learn and achieve in Years 10 to 12 
History programmes emphasise learning about 
people, cultures and groups in various time and 
place settings. Such learning includes the devel-
opment of understandings of the local, national 
and international settings. History in the Samoan 
Curriculum for the Secondary Levels establishes 
major learning outcomes, learning outcomes and 
strands for the areas of Social Studies in general, 
and History. Within the strands, the curriculum 
sets out a clear and structured progression of 
major learning outcomes that span all levels of 
secondary schooling. Major learning outcomes 
and learning outcomes are also established for 
three Social Studies processes: Inquiry, Values 
Exploration, and Social Decision Making. These 
processes incorporate the essential skills of the 
Samoan Curriculum Framework.

Scope of the Curriculum Statement
• All students who have selected this option, 

irrespective of gender, ethnicity, belief, so-
cial or cultural background.

Each school provides programmes of learning 
which may be part or the entire national curric-
ulum in response to local needs, priorities and 
resources. The learning programmes offered by 
schools must provide the learning activities and 
the opportunities for the students to achieve the 
standards that are included in the national cur-
riculum.
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The Structure of the History Curriculum

Key Principles

Organisation of the History Curriculum
The History Curriculum statement provides 

information for teachers, students, parents, fam-
ilies and the wider community, on what students 
are expected to achieve in each year of secondary 
schooling in History.

All national subject curriculum statements are 
organised to show the:

1. General Aims of the subject curriculum

2. Organising strands of the curriculum

3. Specific aims that organise the learning 
within the strands

4. Major Learning Outcomes to be achieved 
at each year level

The National Curriculum Framework lists five 
key principles which underpin all aspects of Sa-
moan education including the development of 
the curriculum. They are:

Equity
Equity requires that the system will treat all 

individuals fairly and justly in the provision of 
educational opportunities. Policies and prac-

tices which advantage some social groups and 
disadvantage others will be avoided, while those 
which address existing inequalities in access, 
treatment and outcome will be promoted.

Quality
Educational quality is exemplified by high 

standards of academic achievement, cultural 
understanding and social behaviour, and results 

General
Aim

Strand

Strand
Major Learning 

Outcome

Sub Strand

Sub Strand

Sub Strand

Sub Strand

Key Learning
Outcomes

Specific Learning 
Outcome

Specific Learning 
Outcome

Specific Learning 
Outcome

Specific Learning 
Outcome

Specific Learning 
Outcome

Specific Learning 
Outcome

Key Learning
Outcomes

Key Learning
Outcomes

Key Learning
Outcomes

Key Learning
Outcomes

Major Learning 
Outcome

Major Learning 
Outcome

FIGURE 1. 
Structure of the History Curriculum
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from the complex interplay of professional and 
technical factors, and social-cultural practices. 
Policies promoting these will focus on the learn-
ing institutions and specifically on a day to day 
classroom practices including monitoring, as-
sessment and reporting of students outcomes 
and teaching effectiveness.

Relevance
Relevance in education implies a system that 

is meaningful, recognised, applicable and useful 
to one’s life. It should enhance individual and 
community well-being and ultimately national 
development, including cultural, humanistic and 
spiritual aspects. Policy decisions will address 
what is relevant to the individual learner, to the 
community and nation.

Efficiency
Efficiency in education is demonstrated by 

leadership and management practices that en-
sure optimum use of resources (human, financial 
and material) at all levels, efficient service deliv-
ery, effective communication and coordinated 
and transparent decision making. Policies will 
reflect the need to be both efficient and effective.

Sustainability
Sustainability requires the wise utilisation of 

human, financial and material resources, to en-
sure balanced and continual development in 
the system. Transparency and accountability 
are necessary at all levels. The collective values, 
trust, integrity and a sense of responsibility for 
the common good in the community and nation-
al development will be promoted.

Curriculum Principles
This History Curriculum is based on the Princi-

ples of the Samoa Secondary School Curriculum 
stated in the Samoa Secondary School Curriculum 
Overview Document. The Principles are that the 
curriculum:

• Provides a challenge for all students and 
allows for individual difference.

• Fosters and enhances the self-concept of 
all learners and encourages them to be 
self-directed in their learning.

• Provides all learners with a broad and bal-
anced general education.

• Will be based on what is best in Samoan 
tradition, fa’asamoa.

• Will be responsive to change so that it is 
relevant to the needs of the individual 
learner, to the well-being of the communi-
ty, and ultimately to national development.

• Provides for flexibility taking into account 
the context in which schools operate and 
the resources available to them.

• Establishes a direction for learning and 
ensures each learner’s school experience 
progresses in a systematic and coherent 
way.

• Promotes the presentation of essential 
knowledge by means of a systematic bilin-
gual methodology.

• Promotes language learning in all areas of 
the curriculum.

• Encourages the use of good assessment 
practice.

• Reflects the need to be inclusive.
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Organising Strands

Specific Aims and Sub-Strands

General Aims of School History
History is the study of people and events of 

the past in order to understand the present and 
to predict the future. The general aims of school 
History in Samoa at Year 12 and 13 are to:

1. Stimulate interest and enthusiasm for the 
acquisition of knowledge, understanding 
and appreciation of the past.

2. Develop skills of critical historical enqui-
ry and interpretation to define a prob-
lem, gather, process and present balanced 
judgements.

3. Foster the concept of historical empathy to 

further students’ understanding of major 
forces shaping the modern world.

4. Promote understanding of the nature of 
cause and consequences, continuity and 
change, similarity and difference.

5. Develop in students a deeper understand-
ing of their identity as both Samoan and 
Pacific Islander – their heritages, culture, 
shared values and place in the world.

6. Provide a sound basis for further study 
and the pursuit of personal interest.

The History Curriculum for Years 12 and 13 is 
organised into strands. Strands are broad group-
ings of knowledge and skills which provide con-
tinuity across the curriculum.

The six strands of History are:

1. Migration
2. Imperialism, Nationalism and Decolonisation
3. Conflict
4. Economic Transformation
5. International Relations
6. Systems of Authority and Power

Each strand has a specific aim which establish-
es a clear progression of achievement objectives 
and achievement indicators for years 12 and 13.

From their study of MIGRATION, students will 
understand the causes and impact of migration 
movements as it relates to Samoa, the Pacific and 
international conflicts.

From their study of IMPERIALISM, NATION-
ALISM AND DECOLONISATION, students will 
understand the nature of imperialism and the 
responses of colonised people in their struggle 
for independence.

From their study of CONFLICT, students will 
understand the causes and consequences of con-

flict within nations and critically examine the 
role of foreign influence in internal conflicts.

From their study of ECONOMIC TRANSFOR-
MATION, students will gain insights into the in-
terrelationships between economic history, na-
tional development and world influence.

From their study of INTERNATIONAL RELA-
TIONS, students will understand the relation-
ships among countries of the world.

From their study of SYSTEMS OF AUTHORI-
TY AND POWER, students will understand the 
nature and principles of authority systems and 
governance. 

The History Curriculum
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Conceptual Framework

History is the story of people and changes 
in their lives. It involves understanding the 
patterns and themes in past human experi-
ences which helps to make the present more 
understandable. Through the study of His-
tory, students learn about the interrelation-
ships between individuals, groups and soci-
eties over time and space, and the impact of 
past events on circumstances and concerns. 
Key concepts essential for achieving these 
understandings recur in all the strands of the 
History curriculum. These are:

• Relationships

• Ideologies

• Governance

• Leadership

• Perspectives

Organising Concepts
• Interpretation

• Evidence

• Stability

• Conflict

• Causes

• Impact

• Influence

• Change and continuity

• Development

• Practices

• Independence

• Contemporary issues

• Empathy
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Links to Social Studies (Y9-11)

The Relevant Strands
Year 12 and 13 History students are not new to 

History. They have experienced historical knowl-
edge and relevant skills through Social Studies. 
The strands of ‘Culture and Heritage’, ‘Social Liv-
ing’ and ‘Development and Change’ contribute to 

the development of knowledge and understand-
ing of History. Students who have studied Social 
Studies from Year 9-11, will have engaged with 
History concepts and content at least twice a year.

Essential Learnings About Samoa (ELAS)

Skills Development

The Social Studies Curriculum statement iden-
tifies twenty-one areas of learning about Samoa 
(described as Essential Learnings About Samoa). 
The History curriculum acknowledges the spe-
cial place of Samoa history within the schools’ 
curriculum. It, therefore, provides opportuni-
ties to extend students’ knowledge about Samoa 
through the specific aims and objectives of each 
of the strands, and explicit links to the following 
ELAS areas:

• Pacific migration, settlement, life and in-
teraction in various areas of the Pacific 
over time.

• the migration, settlement, life and interac-
tions of Samoans within Samoa.

• the subsequent migration, settlement, life 
and interaction of external groups in vari-
ous areas of Samoa over time.

• the effects of colonisation for Samoans and 
immigrants.

• the influence of other cultures and heritag-
es on Samoa’s social, cultural, political and 
religious beliefs and systems.

• major events in Samoa’s history.

• the treaties between Samoa and other 
countries and their significance for Samoa.

• Samoa’s participation in international 
events and institutions and its possible 
role in world affairs in the future.

An important outcome of school Social Stud-
ies is the development of skills. These skills are 
generic for the social sciences. Therefore stu-
dents, who have experienced Social Studies pro-
grammes based on the Samoa Social Studies cur-
riculum and textbook series, and are moving into 
History at the senior secondary school level, will 

bring with them a strong foundation in Social 
Science skills. These skills are vital tools for de-
veloping knowledge and understanding. History 
programmes will build on the skills that students 
bring from their studies in Social Studies at Years 
9 to 11.
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Links to Examinations

Five of the selected strands of the History 
Curriculum are the same as the Themes of the 
Samoa School Certificate Prescription, with the 
addition of the Migration strand. These are ex-
tended in the SSLC prescription through the Core 
and Optional topics. Though similar in themes 
and strands, the curriculum’s achievement ob-
jectives and achievement indicators within the 
strands are deliberately broad to be responsive 
to likely changes of topics over the lifetime of the 
curriculum. This ensures the curriculum is rel-
evant to identified needs and provides for flex-
ibility taking into account the context in which 
schools operate and the resources available to 
them. The curriculum, therefore, includes all of 
the examination requirements within broad-
based achievement objectives. In future, the ex-

amination prescriptions will be revised against 
the curriculum achievement objectives. Teachers 
should refer to the relevant year level prescrip-
tions for the identification of Core and Optional 
Topics.

The History Curriculum further makes ex-
plicit links to the National University of Samoa 
Foundation History Prescription through its 
aims, processes, key concepts, and outcomes. 
Specific connectedness with the Foundation 
History Prescription is found within the two 
courses HHI 001- Pacific History and HHI 002 
- World History. The curriculum will also build 
students’ skills in independent research skills 
as needed in HHI 001 World History of the 
Foundation Prescription.
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The Development of the History 
Curriculum Statement

Description
The History Curriculum was reviewed over a 

period of three months. The subject committee 
for History consisted of representatives from 
mission schools, government schools, private 

schools and the National University of Samoa. 
The committee had a series of meetings through 
which drafts emerged. The curriculum was ex-
ternally reviewed by a private consultant.

The History Curriculum statement recognises 
that History is essentially the stories of people 
and changes in their lives. Those stories are re-
corded and told from different perspectives. The 
curriculum provides opportunities for students 
of History to develop historical inquiry and in-
terpretation. Through these processes, students 
are encouraged to critically and systematically 
evaluate and interpret evidence, develop rea-
soned hypotheses, and form balanced judge-
ments about the past and the role individuals 
and groups have played.

Students of History in Samoa will develop crit-
ical understanding, appreciation and affirmation 

Underlying Philosophies

Approaches to Teaching and Learning

of themselves as Samoans through knowing Sa-
moa’s stories from oral traditions to the present. 
As well they will develop an awareness of oth-
er people’s stories at various times in the past 
which helps to understand the present world. 
They will discover for themselves, think about 
and compare diverse peoples living within the 
Pacific region. History education in Samoa’s cur-
riculum helps students make sense of Samoa as a 
country with a strong cultural heritage and as an 
increasingly complex and rapidly changing na-
tion. In this way, the curriculum fosters a greater 
understanding of themselves as global citizens.

The National History Curriculum is aimed at 
enabling students to learn. Learning is a process 
by which new understandings are constructed. 
Students learn best when they take action them-
selves to generate and create meaning, and to 
apply the new history knowledge in meaning-
ful situations. This enables the development of 
understanding. History teaching practices must 
aim for effective learning. Students are more like-
ly to be involved in effective learning if teachers 
use activities such as discussion, investigation 
and reflection, interpretation, problem-solving, 
role-playing and working together. These types 

of activities help students to think deeply about 
the history ideas, knowledge and skills that they 
are learning.

Assessment And Evaluation
Assessment is the process of gathering mean-

ingful information which is used to make judge-
ments on aspects of the learning cycle such as 
learners’ performance against the achievement 
objectives and the quality and effectiveness of 
learning programmes. Assessment and evalua-
tion of History teaching and learning must reflect 
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the principles in the Samoa Secondary Curricu-
lum; Overview Document and Samoa National 
School Assessment Policy Framework.

The National Curriculum recognises the rela-
tionship between the principles and purposes 
of the curriculum and methods of assessment. 
Assessment methods are an important factor in 
influencing and constraining teaching methods. 
The things that are assessed are seen as import-
ant. The way assessment is conducted empha-
sises the need to gain skills that are assessed. 
Written examinations focus on a narrow range 
of knowledge and skills that can be assessed in 
written forms. The domination of assessment 
by pen and paper examinations legitimises the 
focus on a narrow range of skills, confirming a 
narrow range of teaching methods.

It is important therefore that:

• A range of assessment procedures is used 
to provide useful information on student’s 
progress against the achievement objec-
tives in the History strands.

• Skills and knowledge such as independent 
inquiry, oral language, and many practical 
skills need to be assessed. These are not eas-
ily assessed by examination and need assess-
ment through school-based activities.

• Assessment and evaluation be ongoing and 
help improve the ways in which History pro-
grammes are meeting the students’ needs.

• Where appropriate, families and commu-
nities are involved as participants in the 
assessment and evaluation process.

• Students are involved in the assessment of 
their own progress in history.

Effective assessment in the History Curricu-
lum seeks to:

• Be valid, reliable and authentic.

• Help students and teachers focus better on 
learning.

• Be rewarding in terms of offering guidance 
about progress and skills.

• Give meaningful feedback.

• Prepare students for the requirements of 
external qualifications.

• Prepare students for further studies.

Teachers evaluating their programmes or units 
can use information from assessment.

Evaluation is used to measure the success or 
otherwise of programmes or units. It requires 
a teacher to judge what worked well, how well 
the teaching improved students’ learning, and 
what needs changing to improve the unit or pro-
gramme for next time. Teachers should involve 
colleagues and students in the process of evalu-
ation, by asking them for their feedback on how 
well the teaching programme or unit met their 
learning needs.

Learning-teaching-assessment cycle

Learning

Teaching Assessment

There are three purposes of assessment: 

1. Assessment for learning 
2. Assessment as learning 
3. Assessment of learning.

Assessment for learning 
Assessment of individual learners’ progress is, 

above all, diagnostic and informative. The pur-
pose of such assessment is to improve teaching 
and learning by diagnosing learning strengths 
and weaknesses before teaching and learning 
commence, and then measuring learners’ prog-
ress against defined learning outcomes, and 
reviewing the effectiveness of teaching pro-
grammes. The information which teachers re-
cord from these assessments enables clear pro-
files of individual learners’ achievement to be 
built. These profiles are used to inform teachers 
about each learner’s learning and development, 
and to provide the basis for feedback to learners 
and parents. 

Assessment for learning is based on a variety 
of student activities. These include questioning 
of and by students; class exercises and activities 
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involving individual and group work; products 
created by learners; projects and portfolios; 
teacher observations of learner performance; 
discussion; student self-assessment and peer as-
sessment. 

Activities such as these give teachers the op-
portunity to give verbal or written feedback to 
each student. The feedback is constructive and 
encouraging and aims to build confidence. It is 
mainly descriptive, emphasising strengths and 
challenges. The information also gives teachers 
the opportunity to adjust their own teaching to 
ensure students’ learning is proceeding satisfac-
torily. No grades or scores are given.

Assessment as learning 
A learning outcomes approach to teaching and 

learning requires constant classroom assess-
ment of learner progress for each clearly defined 
outcome and constant feedback to learners and 

parents. Assessment should be positive and en-
couraging and help learners understand how to 
improve. Assessment is only meaningful when 
there is a clear sense of purpose and anticipat-
ed outcome – known to both the learner and the 
teacher. 

Students have some ownership of, and take re-
sponsibility for, their learning because they know 
in advance what is expected of them – what the 
learning goals are, and how achievement of the 
goals is going to be measured. Assessment tasks 
are explicitly linked to the curriculum and class-
room programme.

Assessment of learning 
Assessment of learning is summative. It takes 

place at the end of a learning unit and is usually 
accompanied by a grade or score. It tells the stu-
dent, parents and the teacher how achievement 
compares with the expected outcome.

Language and History, like language and cul-
ture, are inseparable. Language is used to make 
meaning of situations. In its various forms (visu-
al, verbal), it is the medium through which histo-
ry is told and recorded. Language is manipulated 
in various ways, explicitly or implicitly, to give 
voice to perspectives, assumptions, beliefs and 
values. The language associated with learning 
History can be abstract and demanding for any 
learner but especially for students, who must 
learn through the medium of their second lan-
guage, English. Such students are required to de-
velop the English language for school learning at 
the same time as attending to the requirements 
of content learning.

History students learning through the medium 
of English are expected to use English to:

• Reason through to conclusions.

• Read and understand expository texts.

• Interpret data and process information.

• Develop arguments.

• Analyse, synthesise and evaluate ideas.

Furthermore, they are assessed in English on 

Language
how well they express themselves either orally 
or in writing. English as second language learn-
ers may take at least five to seven years to devel-
op English language skills for academic learning 
compared to those students for whom English is 
the first language.

All students must develop the language asso-
ciated with learning in History. In practice, it re-
quires History programmes to have specific En-
glish language objectives. The language students 
will need in order to understand, talk about His-
tory, and participate effectively in learning activ-
ities, should be identified and taught together 
with the appropriate content. In this way, lan-
guage is developed in relevant and meaningful 
contexts. The development of English language 
skills for learning needs to be supported in all ar-
eas of the curriculum.

Having said that, the central place of Samoan 
language in developing a strong cultural heritage 
must be acknowledged. The spirit or essence of 
Samoa’s stories is encapsulated in its own lan-
guage. It cannot be accessed through the medi-
um of another language. The History Curriculum 
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ascribes significant value to the role of Samoan 
language in developing students’ depth of un-
derstanding of Samoa’s stories, perspective, and 

sense of nationhood. As much as possible Samo-
an language should be used in the teaching of Sa-
moa’s history and related topics.

History Programmes

Values in the Curriculum

A balanced History Programme therefore will 
have these features:

• A planned integration of content and lan-
guage learning in which students are not 
only learning content but also the word 
forms, sentence patterns, text patterns re-
quired for critical understanding in History.

• The provision of opportunity for students 
to share their own knowledge, understand-
ings, attitudes, values and viewpoints in 
learning activities.

• An inclusive learning environment which 

is gender inclusive, non-racist and non-dis-
criminatory.

• Opportunities for learners to develop their 
knowledge and understandings about Sa-
moan History, and the events, perspectives 
that have significance for Samoa.

• Learning experiences that enable the 
learner to investigate and explore import-
ant Historical issues, evaluate and inter-
pret evidence, develop a reasoned hypoth-
esis, and form balanced judgements.

Values are deeply held beliefs about what is im-
portant or desirable. They are expressed through 
the ways in which people think and act. Like the 
essential skills, they are central to the personal 
development of each individual and the way the 
broader society operates. Values are not only de-
veloped by schools but by the broader commu-
nity including the media. The school curriculum 
will help individuals to develop and clarify their 
own beliefs and values. Every decision relating 
to curriculum and every interaction that takes 
place in a school reflects the values of the indi-
viduals involved and the collective values of the 
institution. The values that underpin the Samoan 
curriculum include: 

Fairness, in order to ensure that: 
decisions and practices are viewed as having 

respected the opinion of others and where out-
comes are accepted as just.

 Honesty, in order to ensure that:

there is consistency and sincerity in what is 
said and done. 

Excellence, in order to ensure that: 
high achievement is valued and celebrated. 

Responsibility, in order to ensure that: 
students are responsible for their actions and 

undertake actions to assist others. 

Respect, in order to ensure that:
others are treated with consideration and sen-

sitivity, the physical environment is maintained 
and cultural and spiritual values and societal 
rules are adopted by all. 

Tolerance, in order to ensure that:
 the differences and diversity within society 

are respected and accommodated.
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Values in History
Values are qualities that learners should devel-

op as principles underlying conduct and decision 
making, while positive attitudes are personal dis-
positions needed to perform a task well. In the 
teaching of History, opportunities for the devel-
opment of positive values and attitudes are pro-
vided through learning tasks. Examples of pos-
itive values include self-esteem, perseverance, 
interdependence and tolerance. Instances of 
positive attitudes are responsibility, open-mind-
edness, confidence in using History and respect 
for the different cultures and languages in the 
world. Learning History provides opportunities 
for students to explore, challenge, think critical-
ly about and clarify their values and attitudes. 
Through personal learning experiences inside 
and outside the classroom, students have a va-
riety of opportunities to acknowledge the values 
and attitudes of others. In exploring oral, writ-
ten or visual texts, students consider the values 
and viewpoints expressed and compare them 
with their own. Therefore, schools must provide 
learners with the basis on which they can make 
informed and reasonable decisions in the follow-
ing areas.

Fairness, collaboration, acceptance, consul-
tation 

The learning programme in English allows stu-
dents to work collaboratively, discussing ideas 
and feelings with each other during group dis-
cussions and brainstorming, listening attentive-
ly to their peers’ views and contributions and 
forming their personal decisions and/or point of 
view. Students should treat information, issues 
and ideas fairly in any discussions, base deci-
sions on majority consensus, and respect others’ 
views. 

Open-mindedness, tolerance and under-
standing 

Students should listen with an open mind to 
the ideas of others; personally reflect on genres 
discussed or read about, and respect cultural, 
economic and social differences within their 
learning environment.

Honesty and integrity 

Students should be sincere and honest in what 
is discussed or written in relation to information, 
issues, topics and genre presented.

Honour and respect 

Students should be able to treat others with 
consideration and sensitivity, and respect anoth-
er person’s opinions and beliefs. 

Wisdom, excellence and perseverance 
Students should aim to achieve to the best of 

their ability, learn something worthwhile and 
useful, utilising all language skills to research 
topics and issues. 

Responsibility 
Students should be responsible for their own 

actions, be able to assist others, resolve disagree-
ments and conflicts by peaceful negotiations and 
show care and concern for everyone they inter-
act with. They should also be aware of their re-
sponsibility and obligation for the common good 
of humanity in various spheres of life. 

Consideration and inclusion 
In their learning, students should be concerned 

about themselves and others. They should be in-
clusive of, and cooperate with, everyone regard-
less of differences and abilities.
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STRAND 2: DEVELOPMENT AND CHANGE
LEVEL YEAR 10

M
LO

Demonstrate: development and change involve interaction with, interdependence of, people and places.

How and why development and change occur and the resulting influences on society?

SU
B-

ST
RA

N
D Influence of change on society

The role of technology in development and change and the consequences of this when they:

KL
O

• Give examples of technology being used in the process of development and change;

• Carry out an investigation on the role of technology in development and change and the consequences of 
using technology.

SU
B-

ST
RA

N
D People and places

Interdependence and co-operation among nations and the consequences of this for development and change 
when they:

KL
O

• Collect and display information on interdependence and co-operation among nations;

• Process and interpret information on why and how nations co-operate in development and change pro-
grammes;

• Communicate the consequences of inter-dependence and co-operation among nations.

STRAND 1: SOCIAL LIVING
LEVEL YEAR 10

M
LO

Demonstrate: people’s organization in groups.

Rights, roles and responsibilities of people as they interact within groups.

SU
B-

ST
RA

N
D Group Organisation

How systems of government are organized and affect people’s lives when they:

KL
O

• Identify features of different political systems;

• Ask questions and draw conclusions about how the implementation of government decisions affect peo-
ple’s lives;

• Explain how decisions (e.g., laws made, policies written, voting) are made in a parliamentary democracy and in 
different system of government). Compare and contrast different political systems using different settings.

SU
B-

ST
RA

N
D

Interaction within groups

The effects of changes and how and why people organize themselves to review systems and institutions in 
society and how people respond to the diversity of cultures and heritages and the consequences of such 
responses when they:

KL
O

• Debate how changes in society affect the rights and responsibilities of people;

• Describe ways for reviewing and evaluating systems or institutions and ways of making changes (e.g., 
through referenda, petitions, marches, conferences);

• Make conclusions and generalizations as to why some systems or institutions are easier to change than 
others.

KL
O

• Communicate findings about how the diversity of cultures and heritages is expressed;

• Carry out an investigation of how and why people respond to the diversity of cultures and heritages and 
the consequences of such responses. 

These Key Learning Outcomes are extracted from the Culture and Heritage Strand, being inserted and merged into/with the 
HISTORY Strand of Social Living
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STRAND 3: CONFLICTS OF SAMOA
LEVEL YEAR 10

M
LO

Demonstrate: the causes and consequences of conflict within nations; and critically examine the role of 
foreign influence in internal conflicts.

SU
B-

ST
RA

N
D Conflicts of samoa

The origins and consequences of conflict and the role of foreign country intervention:

KL
O

• Discuss the causes of conflicts within Samoa in the 1800’s;

• Identify and assess the immediate and long-term consequences that these conflicts had for Samoa and the 
roles of the foreign powers;

• Examine the role of an international organization in easing the tension between trust territories and colo-
nial administrators.
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Year 11
1. Bellwood P. 1979. Man’s conquest of the Pacific: Prehistory of Southeast Asia and Oceania. New York, New 

York University Press. 
2. Campbell, IC.1992. A history of the Pacific Islands. Christchurch, Canterbury University Press. 
3. Davidson, J. 1967. Samoa mo Samoa: The emergence of the independence state of Western Samoa. Mel-

bourne, Oxford University Press. 
4. Douglas, N. & Douglas, eds. 1994. Pacific Islands Year book. Suva Fiji Times Limited. 17th Edition. 
5. Gilson, R. 1967 Samoa 1830 – 1900: The politics of a Multi-cultural community. Melbourne, Oxford Uni-

versity Press. 
6. Henry, F. 1979. History of Samoa. Apia, Commercial Printers. 
7. Henry, F. 1980. Samoa. An early History, Pago Pago, American Samoa Department of Education. 
8. Kramer, A. 1994. Samoa Islands. Vol. 1. Auckland, Polynesian Press. 
9. Lafai, S.F.S.A. 1988. O le Mavaega I le Tai. Apia, Malua Printing Press. 
10. Mc Carron, S. 1907. The cyclopedia of Samoa, Sydney. 
11. Mealiest, M.1986. O Tama Uli. Melanesian in Western Samoa. Suva, Institute of University Studies, USP. 
12. Meleisea, M. 1987. Lagaga. A short History o Western Samoa. Suva, Institute of Pacific Studies, USP. 
13. Moors, J.J. 1986. Some Recollections of Early Samoa: Western Samoa Historical Cultural trust. 
14. Papaport, M. ed. 1999. The Pacific Islands Environment and society. Honolulu Ahe Bess Press. 
15. Quanchi, M. & Adams, R. eds. 1993. Culture contact in the Pacific, Cambridge, Cambridge University Press. 
16. Shaffer, JR. 2000. American Samoa 100 years under the United States Flag. Fagatogo, American Samoa. 

Honolulu Island Heritage. 
17. So, GPS. 1984. Tapasa o Folauga I Ao Afa. Apia, Samoa Printing and Publishing Co Limited. 
18. Stairs, JB. 1987. Old Samoa or Flotsam and Jetsam from the Pacific Ocean. Reprinted in 1983 by r. McMillan, 

Papakura, New Zealand. 
19. Tuuu, MTT.2001. Rulers of Samoa Islands and their Legends and Decrees. Wellington, Tugaula Publica-

tions. 
20. Turner, G. 1884. Samoa: A 100 years ago and long before. Reprinted Suva, Institute of University Studies, 

USP. 
21. Crocombe, R. & Ali, A. eds 1985. Foreign forces in Pacific Politics. Suva, Institute of Pacific Studies, USP. 
22. Crocombe, R.1989. The South Pacific: An Introduction. Suva Institute of Pacific Studies, USP. 
23. Hoadey, S. 1999. The South pacific Foreign Affairs Hand Book. Sydney, Allen & Unwin. 
24. Howe, K, et al. eds 1994. Tides of History: The pacific Islands in the 20th century. Sydney Allen and Unwin. 
25. Neemia, UF. 1986. Cooperation and Conflict Cost, benefit and national interests in Pacific Regional Cooper-

ation, Suva, institute of Pacific Studies, USP. 
26. Francis, D.1986. History at Work. Heinemann. 
27. Hoepper, B. 1996. Inquiry One: Source Based approach to modern History. Jacaranda Press. 
28. Webb, R., 1996. Form 5 History Revisions. ESA Publications. 
29. Zepke, N. 1976, the Hundred – Year Miracle: Economic Development Japan. 18181970. Auckland, Heine-

mann Educational Books. 
30. Campbell, C., 1987. Stalin: Soviet Leader USSR, 1924-1957. McMillan. 
31. Chapman, D., 1987. Stalin: Man of Steel. Longman Paul.
32. Penny, S., & Ash, G. 1976. Government .Whitcouls. 
33. Bickerton, IJ. & Pearson, MN., 1986. The Arab – Israeli Conflict. Melbourne, Longman press. 
34. McLeavy, T., 1988. Conflict in the Middle East. Thomas Nelson.
35. Morton, SM., 1976. Conflict. Christchurch Whitcouls Publishers. 

Suggested Texts and References
History
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36. Brooman, J., 1988. China since 1900s. Longman. 
37. McDonald, E., 1985. Modern China. Blackwell. 
38. Laffy, D., 1992. Mao and the Struggle for China. Heinemann.

Year 12
1. MESC, Government of Samoa: History Year 13, Egan Reid, Auckland LTd, 2004. 
2. People on the move: Migration, a cultural process, Lois Anderson, (1977) Addison Wesley   Longman, New 

Zealand. 
3. Brewis, M., Search for Security in the Nuclear Age – 1945 to the Present. Heinemann Education, 1992.  
4. Wilkinson J. and Hughes H., Contemporary Europe: A History, 9th Edition, 1998.  
5. Dennis L., International Affairs since 1939, 1993.  
6. Heater D., Our World this Century, 1982.  
7. Hanhimaki J. and Westad O., The Cold War, 2003.  
8. Lowe N., Modern World History, 4th Edition, 2005.  
9. Wilkinson J. and Hughes, Contemporary Europe: A History, 9th Edition, 1998.  
10. Guest V, Lawrence J and Eshuys J, World War I Causes, Course and Consequences, 1990.  
11. Richards D., An Illustrated History of Modern Europe 1789 – 1984, 7th Edition, 1977.  
12. Bowen G., From Peace to War – The Origins of World War II, 1919 – 1941, 1999.  
13. Demarco N., The Era of the Second World War, 1993.  
14. Wilkinson J. and Hughes, Contemporary Europe: A History, 9th Edition, 1998.  
15. Rudhart A., Twentieth Century Europe, 1975.  
16. Carr E. H., International Relations between Two World Wars, 1919 – 1939, 1963.  
17. Lewis M. J., Gandhi: Maker of Modern India: Problems in Asian Civilisation, 1965.  
18. Wolpert S, Gandhi’s Passion: The Life and Legacy of Mahatma Gandhi, 2001.  
19. Brown J, Gandhi, 1989.  
20. McLeod H. and Webb R., Gandhi and Indian Independence, 1998.  
21. Sellers M. et al, As it happened: A History of the United States, 1975.  
22. Hofstadter R., Miller W. and Aaron D., The American Republic, 1970.  
23. Platt N. and Drummond M., Our Nation from its Creation, 1964.  
24. Mills H., Twentieth Century World History in Focus, 1922.  
25. Imperialism, Colonialism and Nationalism in East Asia, History Through Documents, Longman, Aust, 1994.  
26. Jones F. C., Japan’s New Order in Asia 1937 – 1945, 1954.  
27. Simms R., Japanese Political History since the Meiji Renovation 1868 – 2000, 2001.



75

Achievement objectives – broad statements 
of what students are expected to learn, show-
ing progressions and continuity in learning for 
the years of the Samoa Secondary Curriculum. 

Assessment – assessment is a process where 
students and teachers measure learning. The 
assessment process is based on the perfor-
mance of learners against the achievement 
objectives.

Beliefs – principles, propositions and ideas 
held to be true. 

Colonisation – the establishment of the ideas, 
beliefs and values of one group within another 
group, or the imposition of the ideas, beliefs 
and values of one group on another group: in 
a narrower political sense, colonisation means 
the establishment by one country of a colony 
or colonies in another country. 

Community – a group of people who live in 
the same area, or work, study or do other ac-
tivities together and who help each other in 
various ways. 

Critically – to think critically is to analyse, to 
consider and make decisions about issues, to 
inquire and research. 

Culture – understandings, patterns of be-
haviour, symbols, practices, viewpoints and 
values shared by a group of people.

Cultural feature – any feature of a place or 
environment designed or made by people. 

Customs – particular ways of behaving, with-
in a group, that have been established by so-
cial habits (traditional or contemporary). 

Constitution – the rules that govern the way 
clubs, organisations or governments are run 

Democratic government – a government in 
which all citizens of the country have an equal 
right to elect members of parliament.

Distribution – the spread or arrangement of 
natural or cultural phenomena (in terms of 
geographic areas, economic groupings or so-
cial classes); in a narrower sense: the extent to 

Glossary

which different groups or individuals share in 
the total production of wealth of a community. 

Environment – physical surroundings, cir-
cumstances and influences affecting people’s 
lives and development.

Ethnic group – a group of people with a dis-
tinctive physical appearance, usually with a dis-
tinctive culture and language (the term “race’ 
is avoided because of ideas about the supposed 
superiority of some races over others - the form 
of discrimination known as racism).

Ethnocentrism – a tendency to see one’s own 
group as the centre of things, so that one eval-
uates other groups only in relation to one’s 
own: having assumptions or preconceptions 
originating in the standards and customs of 
one’s own ethnic group. 

Genealogy – the ancestors of a family or clan/
tribe/group of people, a family/clan’s geneal-
ogy is often shown through a family tree. 

Heritage – ideas, material goods, or other re-
sources that are the right of a person or groups 
of people by birth and are often passed down 
through the generations. 

Human rights – rights held to be justifiably 
belonging to any person. 

Identity – the way a person or group views 
themselves in relation to the world including 
other people and groups. 

Indigenous – local or native peoples, plants 
or animals.

Interdependence – reciprocal relationships 
where people and/or groups and/or physical 
phenomena have a strong influence on one an-
other or depend on one another for support.

Learning outcome – description of the 
knowledge and skills displayed at any year/
level as a result of learning experiences. A spe-
cific learning outcome is the expected learning 
that occurs as a result of a particular learning 
activity. Such learning generally relates to one 
or more aspects of an achievement objective. 
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Market – a demand for a commodity or service.

Migrants  – people who leave one place to live 
in another place. 

Multicultural/multi ethnic country – a 
country where there are several main cultural 
and ethnic groups attempting to keep together 
as a country but also allowing each group to 
follow its own customs and traditions. 

Natural features – features of a place or en-
vironment that occur naturally (as opposed to 
features designed and made by people). 

Parliament – the place where the people elect-
ed to govern the country meet to make laws 
and to decide on the taxes citizens need to pay. 

Process – a series of actions taking place in an 
ordered sequence to produce a particular result.

Resource – anything used directly by people; 
in an economic sense resources may mean 
stock that can be drawn on (natural resourc-
es are the ‘stock’ of the land, human resources 
are people and their knowledge, skills, inven-
tiveness and ingenuity; and resources pro-
duced by people include available goods and 
financial capital). 

Settings for studies – students will study 
communities and societies in a range of dif-
ferent places and environments. These are 
called the ‘settings’ for studies. The settings 

for social studies units will emphasise learn-
ing about Samoan society (see Summary of 
Essential Learning about Samoa in the Social 
Studies Curriculum Statement) but there will 
also be opportunities for students to study 
communities and societies in places beyond 
Samoa. 

Sexism – people are often stereotyped 
(thought to have particular characteristics 
that belong to their sex). This thinking leads 
society to treat women in different ways to 
men and this may lead to discrimination 
against one sex. 

Stereotype – a person or thing that fits a fixed 
view or picture that is often an unfair view; 
cause to conform or fit into a type.

Strands – broad groupings of knowledge, 
skills and processes within a learning area.

Symbol – a thing that stands for something of 
importance (e.g. a cross + in religion). 

Traditions – beliefs or customs handed down 
through generations, often orally or through 
accepted practices and ways of working. 

Values – a person’s principles or standards, 
judgements of what is valuable or important 
in life.

Viewpoint – an attitude or opinion, a perspec-
tive, a point of view, a standpoint.


